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Developing Geography

Throughoutthis book we acknowledge the importance of
values and atlitudes and of raising students’ awareness
ofthese. Atthis point, we would like to share some of the
values and attitudes that we identified as beingimportant
tous as agroup. The process of identifyingthem caused
much discussion and raised many dilemmas.

Concerning children and learning

A child’s own ideas and perceptions are valuable
and of prime importance in the learning process.

Children should be encouraged to explore their
own vaiues and to discuss their attitudes and
feelings.

Children can learn from each other.

Informal discussion with peers is a vital part of
learning.

Open and honest debate in the classroom is
not incompatible with good control and organisa-
tion.

Critical appraisal of assumptions, ideas, opinions
and ‘facts’ is a vital skill.

Concerning the National Curriculum

Development education is essential in delivering
the National Curriculum. |

Geography now has a commeon set of objectives,
or at least a framework.

The National Curriculum may encourage passive
fearning.

Cross-curricular links need to be stressed.

The National Curriculum may provide a strategy
for managing change.

There is a danger of becoming content-dominated.

Teachers may become intimidated by the National
Curriculum.

The National Curriculum should be about prepara-
tion for adult life - the ability to respond and act.

The National Curriculum is a minimum entittement
- we must look to enrich the experience of our stu-
dents beyond that minimum entitlement.

From the authors: our attitudes and values

Concerning people and society

Other people’s systems of values and consequent
attitudes should be treated with the same respect
as our own.,

Overt anti-discriminatory policies should be
supported.

Discriminatory actions should be condemned.

Oppression of persons for economic, social, politi-
cal or moral gain is immoral, and should be ex-
posed and criticised.

Economic, pofitical and social systems as practiced
today invoive exploitation.

Inequality is created and sustained by human
actions.

Concerning geography
There is no such thing as ‘value-free’ geography.

There may be no ‘right answer’ to issues in
geography.

Ethnocentricity is unavoidable, but should be
explicitly considered and its implications studied.

Every individual has a ‘personal geography’
through which they interpret the world; the quality
of this geography should be of prime concern.

Geographical studies should expose patterns of
inequalily and exploitation.

Students should be encouraged to be critically
aware of inequality and exploitation.

Political decisions cormmonly change the world and
should not be ignored.

Geographical studies should prepare students for
an active role in society.
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Exploring Ideas

It is important for teachers, as individuals or group
members, to develop an awareness of what develop-
ment education can bring to the teaching of geography.
We feel that a sharing of values is necessary to allow
individuals to reach a consensus that will provide the
stanting point for curriculum planning and therefore we
have stressed the process involved in working together
during planning.

Many of us believe that some type of networking, either
formal or otherwise, will be required 1o support individual
teachers inplanning and delivering the National Curricu-
lum.

The sharing of ideas and opinions may be achieved
through opendiscussion. However, it is possible that not
all members of the group, such as a department, are
confident enough 10 contribute. It may be necessary to
provide the means by which all can express their views.

There are many activities which can help structure this.
We found a 'card game' very useful. Everyone has the
opponrtunity of expressing their ideas, and identifying
areas of consensus or disagreement which can be
followed up in the debriefing of the activily.

It is usual for teachers 10 begin planning by considering
aims and objectives. These more often relate o the
teachers’ intentions, rather than the student’s gain, al-
though they frequently have implications for both.

Aims can be difficult o relate to classroom activities, and
as the project group favoured the consideration of the
children's ideas, values and perceptions, we found it
more appropriate to ask the question:

‘What do we hope the students wiligaln from adevel-
opment education approach to geography?’

We used a card game 1o explore this question. It gener-
ated much debate, whilst outlining several points of
agreement.

This agreement came only after much debate by the
project group. In paricular discussions addressed:

Terminology

«  What do we expect students to understand by such
words as ‘concerny, ‘respect’, ‘tolerance’ and ‘alter-
native'?

» How do the words ‘rich and ‘poor’ relate to their own
experiences and attitudes?

Actlon ‘

» Should students be inspired to act rather than pas-
sively understand?

+ Should students be motivated into what may be con-
sidered ‘political’ actions?

Geography

» What is school geography about?

+ Isit/should it be based on a humanist, behavourial,
welfare or radical paradigm?

Development

+ How do we wish students to view ‘development’'? As
a sociological, political, cultural, economic concept?

+ Is the ‘usual’ approach a limited one?

Our experience of playing the card game suggested that

colleagues often express similar views, but in different

ways. ltis important that such differences are explored

atanearly stage, and also to rememberthat studenis are

likely to have a variety of attitudes and values. |

Once a consensus has been established there are im-
plications for the learning experiences we present to our
students.
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Reviewing content - key questions

The aim of this publication is to identify and explore the
potential of development education perspectives for
geography. As a means to this end we devised a series
of key questions for reviewing content.

Four key questions were drawn up and, as shown, asub-
set of questions was derived from each.

In what ways Is the environment being used/
changed and what resources are being exploited/
developed?

-~

1. What relationships between the communityw
and the environment are or were maintained
by traditions and indigenous technology?

2. Is the environment being degraded/polluted/
exploited/conserved/improved? If so by
whom? For whose benefit?

3. Which processes within the ecosystem will be
changed/disrupted/improved by the develop-
ment?

4. Who benefits and by how much during the re-
source development? Who suffers or fails 10
benefit?

5. How do outside links affect activities? To
whose advantage do they operate?

6. Is the resource development sustainable? If
not, what will happen when the resource is ex-
hausted?

7. Are exploitation and conservation mutually ex-

\_ clusive? Y,

What change has takenyis taking place?

4 N

1. How far is change the result of outside influ-
ence, how far due to locatl initiative?

2. How are new technologies changing the rela-
tionship between the community and the envi-
ronment?

3. How have particular people/groups been af-
fected by change?

4. Are traditional patterns represented as infe-
rior? Is ‘west best'? By what criteria?

5. Does change lead to economic or social well-
beingfor alarge proportion of the people living
in the local area.

\ J/

What obvious patterns of soclal/spatial inequality
exist?

4 N

1. How do you measure inequality?

2. Are there groups who are especially advan-
taged or disadvantaged?

3. Arethere groups who are identified as inferior/
superior? By what criteria?

4. How even is the distribution of opporiunity,
education, services, wealth and resources in
the study area?

5. Do outside agencies actively promote
changes in economic/social/cultural patterns?
Who decides?

6. What processes lead to these social/spatial
inequalities?

. /

Who owns and controls the land, buildings and
enterprises? Who holds the power?

- N
1. How far are local people involved in decisions
affecting the area?

2. Who is managing/providing capital for the re-
source development?

3. How is the supply of money, labour and land
for enterprises organised and controlled?

4. How do those in power maintain control? Can
individuals expect justice?

5. Who controls trade, marketing and distribution
of goods?

6. Are alternative power, control and ownership
systems acknowledged/considered?

\. J

Case study: Health in West Africa

Onthe following pages is a unit of work looking at health
in Wesl Africa. Health - What kind of service? was
planned without reference to the Key Questions, but the
planners had a development education perspective high
in their priorities. This unit is offered to provide the op-
portunity to make use of the Key Questions to review
classroom resources and activities.

In 1984 a group of teachers spent four weeks in The
Gambia and Senegal as part of a longer term DEC
project. After theirretum, Whose Development?*, a Key
Stage 3 text, was produced as an attempt to share their
experiences with students and staff.

It was their intention that the case studies produced
should be self-contained, and Health - What kind of serv-
ice ? has been used to illustrate the issues involved in
health provisicn.

As presented here the unit would require an introduction,
if nothing more than some basic atlas work about The
Gambia’s location, climate, economy, etc. Again, this is
dealt with in Whose Development?

We also suggest that some introductory thoughts should
be givento the concept of Primary Health Care [PHC]. A
stimulus sheet similar to Doctors ontap, notontop [page
14] may be of use.

Health at home

A strategy worth considering is to use a case siudy
located elsewhere in the world to stimulate the students’
thinking about issues in their own locality. [See page 87]

One means to this end, following Health - what kind of
service?, would be to use the NCET's computer
software Choosing Sites. One of the simulations in this
package engages the students in considering how the
opening of a large hospital would affect the health
provision in a British city.

Another means to encourage the students to consider
local health provisionis the series of activities suggested
in the teaching notes of the ITV programme Health [one
of the World Studies series). Although the programme
concentrates on Peru, the introductory aclivities sug-
gested build on many of the ideas the students would
have previously considered.

There are also clear links to the cross-curricular theme
of Health Education.

. h -
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Health - what kind of service?

The Gambia more than 70% of the people live in rural
districts. Onc of the Government’s priorities is to provide
health care for these people. The kind of health service
provided in The Gambia ought 10 meet the basic health
needs of the people in the villages.

The chart below shows the main causes of death in both
The Gambia and in Britain.

Present thisinformation inthe formof a graph or pie chart.
Discuss with your partner:

Which of these diseases are linked to urban or affluent
living, or heavy pollution of the environment?

Which of these diseases are linked with hygiene, dirty
water or malnutrition?

Suggest some reasons why there are differences between
the causes of death of people in Britain and The Gambia.

The posier below was drawn for an education campaign to
take place in the villages. What isits message? Whyis this
important 10 health?

The devclopment of a clear water supply is an important
priority in many areas.

CAUSES OF DEATH %

GAMBIA

Infancy diseases like gastro-enteritis

Diseases linked to senility

Heart diseases

Cancer of lungs, breast etc.

Accidents at home, on the move etc.

Brain diseases like meningitis

Infectious diseases like measles, chickenpox 22

Respiratory diseases like T.B. and bronchitis 15

Diseases communicated like tetanus, leprosy, cholera

22

15

5

L4 Approaching content
Thisisa "picture label” which gives instructions for taking aspirin.

Write down the instructions it gives. Why is this kind of label useful?

Make up your own picture label for making packet soup.

See if your partner can follow your instructions.
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Health care plans - the right road for The Gambia

Al

The Gambian Government wanted to select the
most effective form of health care for its people. It

has little money to spend so it is important to spend
it in the best way. '

Carefully study the two schemes.
Discuss them with a partner or group.
Decide which plan you would approve - and why.

How many other groups agree with you?
Imagine you are the Minister of Health in The
Gambia. It is your duty to decide how the health
budget is spent. Your officials have been working
on plans and have proposed two possible schemes.
The outlines of these plans are shown on the maps
[see page 12].

Outline the effect you feel your choice will have on
[a] people in towns;
{b] people in villages."

What do you consider the disadvantages of the
scheme you did not select?

What possible reasons might The Gambia govern-
ment have for favouring scheme A?
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a N g _ VILLAGE DEVELOPMENT COMMITTEE SPOKESMAN VILLAGE HEALTH WORKER
o A R — _‘g &) :
- ! o'o j &~ E My name is Kebba Bayo and 1 speak for the village of My name is Tunka and I was chosen by the commitice
od & n—t 23 Changai which has had Primary Health Care for the last to be trained as the Village health worker. I was ve
< g g ry
= Y = g o three years. We are pleased with the ideas and the way proud but also surpriscd, as I am only a farmer and I
o .: 8 -§ c c in which we can choose and organise our own health have had no real training or education. My early
a \ A g 835 care; not always relying on outsiders hclp and moncy. training was hard work but I think it was good in as
= {' f— o EU The Committec meets every month to discuss idcas much as il was using pictures and photos. 1have many
v ‘\ 8 %" ST and we feel happy that our team are not corrupt like duties here, mainly drug supply, death reports, sanita-
O 3 - T o other villages. Our children’s health has really im- tion checks and other reports about people who need
O \) S proved. We managed to get the govermment bonus more cxpert care. | think that [ am too busy 1o try 1o
-l N < @@. [about £25] for our team and this we used on new pit organise malaria control properly or meet the Commu-
& | = latrines. We still have difficulties which I think the nity health nurse supervisor asregularly as I should, es-
o L (@) - team members can ¢xplain better than me. We would pecially with their transport problems. I’'m one of the
© - K o o J © like to thank the people from Bansang regional HQ and lucky ones that gets help with money and extra help
. / S .. { z those who came to vaccinate our people last month, from my ncighbours at harvest times, but still my
" < =| @ @ i - & farmland is suffering '
e \ N2 ) oz : . '
3 Al = \ 7 Together we can improve our health, people can live r
Z \ &m | o Dm 5‘
E < \ #2 . S ; £% A e and work longer and help each other 1o prosper. I want 1o improve my training and deal with more
] E /f A '-30_ L o JI, »5 o.’/ = 2 E people here, rather than trying 1o send them (o others,
b et (o' i Pl 25 i 8 g or wailing for advice.
/o “o“. / .%‘, Eg% :
O | | NS/ Ml £if
c ; 5 \ / = S g = Views on the Primary Health Care [PHC] scheme
I / f 4 - o Q
) ; {] . \‘ o L8«
P 72} - —
“ { ‘?q\ ‘ ;\ ESS iy s
AY \ \
° 5, \ \ \ ® ) | COMMUNITY HEALTH NURSE SUPERVISOR ;:( TRADITIONAL BIRTH ATTENDANTS
L \\ ) . e
‘ v ) ; > . » - .
7)) e « ) | My name is Sarah and I have been trained in both My namc is Lena and I was chosen to be the person
- .: g ' g * medical and the environmental care. I havea circuit of involved with all births and young children in the
L) — Se o 22| six local villages near my key village of Demba Kali village. I am not surprised as I have always visited the
.C_B . . ° and give advice to all the village health teams, women at their delivery times. I mustadmit I found the
Tl T training at Demba Kali difficult 1o understand and I
Q. ! Istill find it very difficult to improve health and show know (hat there's a lot more 1o learn about antenatal
Q ol ! how we can prevent diseases, not only cure them, [ carc. Last year [ atiended thirty three births here. Only
- s 'z have been working for threc years on a low wage of a few women now go 10 the maribu [traditional healer]
(4] z 1z about £20 a month, and I do not have much hope of because I am more successful.
(&) w % more training or promotion.
= E % Im M - . . . . .
g < < y other duties included links with outside but I wish
i - § - § . I have difficulties with my little motorcycle when there I had time for more visits to Bansang, or some kind of
_-I: ¥ . | are the petrol shortages and so I do not visit Bansang or transport for myself and for any emergencies. I'malso
m i the villages as much as [ should. unhappy because I will have to organise the new family
Q ! planning programme, this will give me less time with
I ! my own family and my vegetable garden.
|
\.. / \. /

PHC [Primary Health Care] in action

Since 1980 The Gambian government has been implementing
a PHC scheme similar to plan B. It is aimed at improving
health care in rural communitics. Every village with a popu-
lation of over 200 people will have access to health care by the
end of the century. The government claims it is alow costand
effective strategy.

Your group is a committee in the Minisiry of Health. You are
preparing a progress report on the introduction of PHC, and

you are visiting a number of villages to see for yourself how
things are going. You are listening to the views of the health
team in the village of Demba Kali near Bansang. Their views
are outlined above.

From what you have heard, prepare two lists for the
government:

* the successes of the programme 50 far;

* theareasof concernwhere changesare urgently required.
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Approaching content

Working in a group of 3 or 4, draw up alist of how many times
in the past year you have visited adoctor, and for what reasons.
} ' How many times dld your group visila doctor when avisit
. to a trained nurse would have been sufficient? [Express
your answer as a % of total visitors or visits if you can.]’

2 On what occasions do you thmk youought lo see a doctor
rather than a trained nurse?

3 -Why:do many people prefer to see a doctor rather Lhan a
trained nurse?

Would you consider becoming’
i] a doctor,

“ii] a nurse?
Give your reasons.

.

Make a lrst of the reasons why it mnght be better for the
g0vemrnem 1o train more nurses.

f} 3

Rewewmg key questlons

The Geography National Curriculum recognlses the-

value of questioning, on the part of the student, as a

learning strategy by advocaling an enquiry approach.

We found it useful to structure the questlonmg of lesson
content for ourselves

The four key questions from page 8 have been used,
below, to explore Health - what kind of service? and ils
potential for a development education approach to
geography.

|
r

‘

Besides providing the students with a study based in an
economically developing country, Health - what kind of
service? has the potential for students to explore their,
own values and attitudes, and those of others.

In the section on Ass'essing and Evaluating [pages 98-
101], we have used Health - what kind of service? to'
develop our ideas on assessment, evaluation and val-
ues. T o :

+




DEC's Geography Project

Project process

-
7 R

National Curriculum
process

. Elephant Times 1 - Spring 1989. A newsletter to
generate debate about what should be inthe National
Curriculum and to launch DEC's Geography Project.

Working GRoup

INTERIM REPORT _
Elephant Times 2 - January 1930. This was the

result of a day workshop which brought people to-
h gether from different parts of the country to work on
their responses to the interim report. It suggested
that there should be a more central role for human
aclivity and inlerdependence. |

Working Groue
FinaL RepoRrT Elephant Times 3 - September 1990. This resulted

from a day workshop based on the final report. It
opened out into a poster making recommendations
h including that attainment targets 2,3 and 4 should be
consolidaled into a single AT; that enquiry should be
built into the attainment targets; and that content

should be provided as examples in the programmes
of study.
NCC ConsuLTATION

RepoRT

Drart ORDER
FOR (GEOGRAPHY

R

THe NaTionaL CUuRRICULUM
FOR (GEOGRAPHY

Elephant Times 4 - Spring 1991. This was a shornt
paper in response to the draft order for geography. It
simply highlighted the omissions and alterations 10
the NCC Reportthat had been made by the Secretary
of State.

Non-sTATUTORY GUIDANCE
FOR TEACHERS Developing Geography - Spring 1992. An attempt
to shape some of the discussions, ideas and dilem-
mas we have identified to do with providing a mean-
ingful and relevant KS3 Geography.

THE GEOGRAPHY
NaTioNAL
CuURRICULUM

Much of the work for this publication has taken place in a climate of change

- much ofthat change resulting from the development and introduction of the
Geography National Curriculum.

Itis a challenge to use the Geography National Curriculum in a way that is
useful and stimulating. In this section we begin to approach that challenge.

_It is a relatively simple task to criticise the Geography National Curriculum. However, it
is the classroom teacher who has to work with the document and ensure that students
experience a geography that:

+ has critical enquiry at its centre

- encourages them to question

* encourages them to explore alternatives

* is concerned about development

« fosters an interest in the quality of life experienced by different people
* helps them discuss issues freely and rationally.

As afirst step towards these goals we considered the On the following pages we provide our initial
Programme of Study for Key Stage 3, identifying thoughts, indicating where individual pages of this
where a development education approach could book are of direct relevance.

contribute effectively.

Working in groups of 2 or 3, we found this activity a
useful way of familiarising ourselves with the docu-
ment. As an inset activity, it allows 1eachers 10
explore the National Curriculum with the suppon of
colleagues.
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PROGRAMME OF STUDY FOR KEY STAGE 3 - LEVELS 3 fO 7 (continued)
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- EXPLORING
5o i e ATTITUDES
wil hlp you shnd@ Value- free

Eavikidd)

It is not possible to eliminate the influence of values and attitudes from the
classroom any more than it is possible to remove them from the geography
curriculum. In this section we discuss the means by which teachers can help
students explore their own values and offera umt of work that puts ourideas
into a classroom context. .

55

Teaching is a value-laden activity occurring in a value-laden environment.

The relationship between teacher and student is a reflection of the values that society and
its individual members hold.

The organisation of the classroom, the school and the curriculum, is an expression of such
values.

Geography cannot be an objective study; even the selection of content is based upon the

perceptions of a person or group of people - be that the teacher, an examination board or
a DES official.

The means by which content is taught, the resources used and the assessment procedure
are simifarly ‘flawed'.

“Geography is the study of the world as people think it is, a world of viewpoints, values,
interpretations, misconceptions. In fact there is no other world for geographers to study.”
Patrick Bailey, TES, 29.3.91.

We believe:
+ thatasteacherswe needto recognise our own + that teachers inadvertently promote their own
values and attitudes as a preliminary to assist- values in the classroom.

ing students to recognise their own.

« that "What is needed is the adoption of values

+ thatstudents should be encouragedto explore - that represent our aspirations for social
their own values and attitudes. - thange; in other words, a fundamental reform
of the social and spatial systems in favour of

that it is possible to help students examine as- the disadvantaged".
sumptions and search for alternatives. {Eyles in Rex Walford's Signposts for Geogra-

phy Teaching, Longman 1981}




Brainstorming, photo images and labelling

Values are formed as a result of our experiences, both
personally and as members of groups within society.
The culture into which we are born, major events and
catastrophes, our family and friends, and institutional
pressures all influence the values that we hold and the
assumptions we make.

The Programme of Study for Key Stage 3 requires our
students to consider:

« " .. 1he effects of changes" in the home region,
« "...the effects of developments” within an EC country,

« " ... the characteristics of development” of an eco-
nomically developing country.

When looking at change, development and environ-
mental issues, our students will do so in a values frame-
work.

Students and teachers bring knowledge, skills and atti-
tudes to school. We must recognise that they cannot
leave part of this package ‘at the door’, as they can with
wet coats. This package will affect what goes on in the
classroom.

BELIEFS VALUES

CuLTuRE
SoCIALGROUPS
FaMILY UFE
INSTITUTIONAL
PRESSURES
Events

ATTITUDES

We have attempted to give some indication _oi the
attitudes we wish to promote [see page 2], particularly
concerning people and society, namely:

+ all people are of fundamentally equal value and de-
serve equal life chances;

« empathy is a quality which should be encouraged;
« anti-discriminatory policies should be supporied;

+ exploitation or oppression of persons for any reason
should be exposed and criticised.

However, most, if not all teachers have at sor_ne !ime
been taced with a student whose behaviour is in direct
opposition to these qualities.

It may be beyond the scope of the individual teacher 1o
cope with an overtly discriminatory action, such as a
racist comment directed at a class mate, or a refusal to
work in a group, or with a particular group member, on
the basis of gender. However, such behaviour must be
challenged.

Such instances should be subject to a procedure that is
known to all staff and students as outlined in a whole-
school equal opportunities document. The operatiqn of
the policy protects all involved in the incident, provnqes
the teacher with the confidence to handie the situation,
and signals to all that such behaviour is unacceptable.
We recognise that not all schools have a procedure to
cater for discriminatory action, and that an individual
teacher will have to consider how to react.

The opposite page could be used as an Inservice
actlvity, encouraging staff to consider their own reac-
tions to an incident, and perhaps generating discussion
about their whole-school approach to such matters.

Exploring attitudes

1. Following a lesson on an aspect of India,
students have taken textbooks so that they can
complete their homework. Afterthe books have
been collected in, you use them with another
class and on distributing them to the second

. class, one of the students draws your attention,
and that of the rest of the class, to one of the
books. Several of the pages have been defaced
with racist comments, and photos have been
annotated in a similar manner.

How do you react with that class?

What actlon do you take with the class that
had the books for homework?

4. Close 1o the school there is an area of open
space that has recently become the home for
15 or so travellers. There are some children in
these families, but they do not attend your
school. You are aware of some bad feeling
towards the travellers in your class, and during
a lesson on local industry and employment,
there are several comments about "dole-dodg-
ers down the field", and "nicking lead off the
roof”,

What have you to say on the subject?

2. On a residential fieldtrip, you have drawn up
arotaofduties -washingup after meals, sweep-
ing dorms, making packed lunches, etc. A
group of 3/4 boys make their feelings known
about ‘women’s work’, make fun of any other
boy they see carrying out duties, and finally
refuse to wash up after an evening meal.

What's your reaction?

3. A unit of work involves role playing a public
enquiry into a plan to build a hypermarket on a
local piece of open space. The class has been
working in groups representing different inter-
ested parties, and each group has selected one
person to present their case to the local plan-
ners - also a group of students. The chief

planner [elected by the other ‘planners] is
black.

As the role play begins, one of the class says, in
aloudvoice, “Thal's stupid .... whoever heard of
a black chief planner? Chief of a tribe maybe”.

How do you react?

5. During a lesson on earthquakes, discussion
begins as to the role of emergency aid. This
soon develops into a much wider discussion
aboutaid ingeneral. Many of the class take the
position ‘Charity begins at home', arguing that
“There are lots of poor people in this country
who need looking after”, whilst others oppose
this idea.

What action do you take?

6. Youbelieve thatone boyinyourclass, whose
tamily originates from Greece, has never fully
integrated into the class. You think that he is
often the butt of jokes, and of late, these jokes
are becoming racist. It seemsthat he is becom-
ing increasingly withdrawn, and that his work is
suffering. -

What would you do?
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Expectations and images

o
The first step towards recognising attitudes is to provide
a structure in which students can express their own as-
sumptions and attitudes. This will help them become
_aware of their assumptions, as well as enabling the

teacher to take them into account when planning. ‘

-Qutlined on the following pages are a series of activities
which illustrate some ideas for attitude exploration.

'Expectations' is an aclivily giving students an opportu-
nity to express theirideas about an area of the world, eg
India, or a topic which is about o be studied. The views
that are expressed will give an indication of the attitudes
that students may have towards the subject and also any
knowledge they have about it.

‘Expectations’ enable the teacher:

+ 1o find out what the students already know about the
subject;

+ to gain some indication of the students' attitudes;
. to introc_iuce. discussion techniques;

» 10 establish the idea that students can learn from
" each other.

It is useful to introduce thé topic by using leading ques- -

tions. These provide atriggerfor the students’ thoughts.
it is important that these questions should enable an
open-ended response. For example:

t

- Has India been in the news?

. What countries have been mentioned particularly,
"~ and why?

. What is India famous for?

Brainstorming attitudes

Students work together in pairs. They share their ideas
verbally in a short ‘brainstorming’ session. This requires
students to put forward as many ideas as possible about
the subject, in a short space of time, without comment or
discussion. These ideas can then be shared briefly with
the rest of the class, the teacher taking note of any major
questions/issues that are raised. These can then be fol-
lowed up later in the course.

This short ‘brainstorming’ aclivity can also be used as an
introduction to & questioning ‘game’ or as a precursor 10
viewing a film or other visual resource.

: ' b Exploring attitudes

Questioning 'game' procedure

For the questioning ‘game’ students are told that they
have been landed by parachute in India. They are asked
to discuss with a partner the things that they would want
to find out and each writes a list of the questions they
would like answered. These are useful for finding out the
things that are of concern to the students and for refer-
ence at a future date to see whether students' ideas,
images and attitudes have altered as a resuli of the
course.

This part of the activity enables students to:

+ share ideas with their peers;

+ discuss attitudes and opinions informally;

« explore images in more detail.

The final part of the session gives students a chance to
share their ideas, attitudes and images of India with the
restofthe class. Selected lists are read out and students
are allowed to comment on how their questions agreed
or disagreed with those that have been read aloud.
Students are encouraged to make observations on the
comments of their class mates.

The final section of the activity:

* helps participants to discover areas of agreement/
disagreement;

* encourages students to listen to each other;

+ gives opportunities for students to respond to each
others' ideas;

+ clarifies the participants’ learning needs.

What do you expect?

We are going to look at in
our Geography lessons in the next few weeks.

1] Has been in the news
papers recently?

What for?
2] Have any particular places been mentioned?
Why, what happened?

3] What is famous/well
known for?

Now getinto pairs. You have a few minutesto get
as many ideas or questions about

as you can think of! Imagine you have just landed
in by parachute, what would you
most like to know about the area, and the people?

List of questions

A student prompt sheet for the questioning game.

Where do our images come from?

come from?

introduction to a film.

The film will be received with more ‘open eyes'.

the same.

At a later stage it may be useful to return to these initial images and ask the question - where do our images
A useful way of involving a class in discussion about this is to use activities such as those on this page as an

‘I am going to show you a film of life in an Indian village. Imagine, in groups, what it will be like".

Each group may assume a different emphasis. These ideas can be shared, without comment before the film.

After the film the group can consider ways in which it differed from their expectations - and ways in which it was
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Photo-images and attitudes

This activity is a technique for becoming aware of how
attitudes and expectations affect what we see. It shows
how interpretation of visual images can be biased by
what we expect to find in the images portrayed.

A slide or photograph can be used. You may feelthata
photograph in a set of text books is more manageable
than a single image, which may not easily be visible by
all of the class, or requires the setting up of equipment.

Ideal images are those which show a contrast between
modern and traditional aspects of life, or challenge
stereotypes; for example the following selection from a
number of photopacks:

«  Water®, DEC No. 20

« Doorways”, |YSH/Save the Children No. 24

= Working now*, DEC pack of 16 photos

« Doing things®, Trentham Books pack of 24 photos
« Fala Favela®, DEC pack of 24 photos

« Images of Africa and Britain®, Action Aid

« A tale of two cities*, WWF

City images”, DEC

The activity enables the teacher:

« to learn more about students' reactions to modern
and traditional aspects of life;

+ to assess their attitudes towards wealth and poverty;
« torecognise the stereotyping and prejudices towhich

the pupils have been exposed.

Procedure for activity
Several members of the class [up to six] are asked to
leave the room.

The image is shown to the remainder of the class.

After they have had time to assimilate its content, the
image is removed.

One of the pupils is asked to return and the class
describe what they have seen.

The second outsider returns and the first describes what
s/he has just been told.

This process continues, bringing one person at a time,
until the ‘image’ has been described to all those who had
been asked to leave.

-

From DEC's Water Pack

While the descriptions are being given, the observers [ie
the remainder of the class] note which features have
been transmitted accurately, which have been changed
and the details that have been omitted.

The whole class is then asked to look carefully at the
image. Students will probably be amazed by what is
actually shown onit. Both what they have remembered,
andwhat has beendescribed may have little relationship
to the original photograph.

The activity concludes with discussion about the
changes, ‘misinterpretations’ and differing points that
have emerged regarding the original image.

The activity enables students:

+ to respond in their own terms;

» to become aware of their own attitudes to the place/
issue/people;

+ to recognise the different viewpoints expressed by
their peers.

Exploring attitudes

Members of the working group found that students re-
acted very favourably to the activity described opposite.
They enjoyed the ‘game’ and became very involved and
observant. The activity showed how the attitudes of the
students were reflected in the details that they selected
to pass on. Information which students considered
important because they could relate to it in some way
was remembered and passed on, but many factors were
either consciously or inadvertently ignored.

One teacher varied the game by asking the students to
draw the things that were being described. This led to
some very revealing and amusing results.

Overall, it was felt that this activity was one which should
be recommended, because it was simple to operate,
gave opportunities to practice the principles considered
important by the teachers involved in the project, and
was enjoyed by the students.

From -. i o

From IYSH/SCF Doorways

31
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Labelling attitudes

An activity which involves offering students labels which
they thenlinkto places has the advantage of avoiding the
problem of giving the student the idea that you are
seeking a particular answer.

A collection of emotive adjectives, [both positive and
negative] such as those on this page, is prepared. This
could be done using this list or by brainstorming a list
from the students. Each small group could choose ten
words which they could write on a scrap of paper and
then place on aworld map. This could be an outline map
or one in an atlas.

This activity has been used by teachers focusing on the
students' own area or city, and as a means of generating
thought and discussion about more distant places.

Eachgroupisthenaskedto discusstheirmapwith a view
to reporting back to the class:

« which adjectives have they used?
« where have they placed them?
« which labels were difficult to place?

which places are difficult to label?
+ didthey think of new words they would add to the list?
The feedback from groups could be put together on one
map to review the main patterns. It would then be useful
to discuss the differences and similarities. Do any raise
strong opinions? Are the views expressed justified?

How? Fromwhose point of view? Where do ourimages
come from?

"Poor devils - another year under the threart of nuclear war."

deprived

colourful

familiar

popular

privileged

- {unknown

| beautiful

inaccessible

interesting

| cold

touristy

- | commercial

frightening

| unproductive |

depresééd

dangerous
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Myth-busting

“Learning begins with unlearning, myths must be
unlearned before complexity can be understood.”

It is possible that a student may express an attitude the
teacher cannot condone; there are likely to be more
students who hold beliefs of a similar nature.

Prejudiced views may be countered if the teacheris able
to introduce evidence that encourages the student to
reconsider - the teacher may well have to become a
myth-buster.

Inappropriate labelling and incomplete or false images
perpetuate popular myths.

Popular Myth

All the'Third World' is overpopulated because it can-
not support its people properly.

People become poor because they have too many
children.

Birth control would solve the population crisis.

If people in the ‘Third World' had fewer children they
would have more resources.

If people had fewer children they would be wealthier.

Aid is a 'gift’ to countries in need.

People are hungry because there is not enough food.

Comment

Much of the Third World has been exploited eg
by European/wealthy landowners, so that the
people no longer have the resources or land to
use for themselves.

Children are needed to support the family and look
afterthe elderly. Many die in early childhood. A large
family means that more survive to work.

Is it right to restrict a parent's right to decide on the
size of their family?

The distribution of resources needs to be considered.
Who controls the distribution? Each child born in an
industrialised country consumes 20-40 times as
much as a child in the 'Third World'.

Evidence shows that the security of a good income,
healthy standards of living .... are necessary before
people are ready to reduce family size.

In reality over 70% of aid to India, for example, takes
the form of loans which have to be repaid. Much aid
is tied to being spent in the donor country.

This is untrue; there is enough food for everyone; the
probiem is related to distribution.

WEVE DECIDED WE REALLY
MUST D0 SOMETHING
ABOUT THE PROBLEM OF
APPALLING IGNORANCE

OKAY... WHAT DO YOU

2 /
Pisisee,
O 7
/f;g/” Z
. 7

Source unknown
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Case study: Exploring Brazil

Onthe following pages we have attempted to use some
of the classroom techniques which encourage students
to explore their own expectations and preconceptions, in
the context of a unit of work presented in Geography for
ages 5 to 16 - The Final Report of the Geography
National Curriculum Working Group.

The authors of the report agree that it is possible to
handle the same topic in different ways, using different
materials and methods.

Exploring Brazilis offered in the report as an example of
a 10 hour unit of study for Key Stage 3 Year 9 students.
Itis put forward here inthe same context, but we suggest
a series of activities which we believe illustrate the
benefits of a development education approach to geog-
raphy, whilst losing none of its geographical rigour.

Inits originalform, in Geography forages 5to 16, the unit
fails to address issues and the role of attititudes in
learning about geography. The activities we suggest
here go some way towards rectifying this omission.

In the outline on pages 36-37, whilst maintaining the
original unit content, we have substituted different Activi-
ties/Methods, and replaced the suggested Relevant
Statements of Attainment with those from the National
Curriculum.

The space available here limits the number of resources
we can provide and so a selection of materials for use
with some of the activities inthe unit can be found onthe
following pages:

Page 35 Exploring Brazil [Activity 1]
A questionnaire used in an 'Expectations’
exercise - see pages 28,29.

Page 35 What would you do? [Activity 3]
Event cards for students to respond to in roles
as outlined in the people profiles provided
by Views from Brazil.

Page 38 Agriculture in Brazil [Activity 4]
Prompt sheet for students' guidance when
researching Brazilian agriculture.

Page 39 A final word on Brazil [Activity 7]
An exercise to encourage students to reflect
on what they have learned about Brazil and
development, and for them to compare their
ideas at the end of the unit with what they
thought at its onset.

/v

' Exploring attitudes '

Resources for ‘Exploring Brazil’ Activities

Activity 1
Fala Favela® - a pack containing 24 colour
photos and support materials dealing with life
in Vila Prudente, a favela of Sao Paulo.

Activity 2
Views from Brazil* - a collection of materials
including the personal profiles of 6 individuals
ferming a cross section of Brazilian society.
Fala Favela photopack.

Activity 3
Views from Brazil, [profiles].
Fala Favela photopack.

Activity 4
Videos Progress, but who is it for?*,
Amazon Frontier* - 2 programmes from the
BBC's Schools Broadcasts series.
Energy™ - an ITV programme in the schools
series World Studies.
Views from Brazil, [profiles].

Activity 5
Videos Progress, but who is it for?, BBC.
Skyscrapers and Slums, a programme from
the BBC's Schools Broadcasts series.
Timelines from Industrial links* - a DEC publi-
cation that looks at the international linkages
that occur in modern industry.
Fala Favela photopack.

Activity 6
Economics for Change 5 - Power and Decision
making: Tobacco™.
Video Progress, but who is it for? BBC.
Fighting Back”, Brazil Network.

1. Look at this list of countries.
Brazil UK. Japan

Explain your answer.

2. Which of these is the odd one out and why?

Brazil Peru

3. Has Brazil been in the news recently? If so, why?

4. What is Brazil famous for?

5. What or who are these six ‘things'? (All to do with Brazil).

Samba Chico Mendes  Pele

Activity 1 Exploring Brazil

China Greece Egypt
Which of these countries are ‘developing countries'? "

Copacabana Lambada Amazon

South America

Event card

The City Transport Workers Union calls a 48
hours strike in all Brazilian Cities.

How would this affect ...
the favela dweller?
the plantation owner?
the air traffic controller?

| The price of oil falls on the world market. Petrol

| How would this affect ...

Event card

and other products, including fertilizer, become
cheaper.

the plantation owner?
the washerwoman?
the Ticuna Indian?

Event card

After a six month drought, there is very heavy rain
in North East Brazil.

How would this affect ...
the settler in the forest?
the air traffic controller?
the plantation owner?

Event card

: crowded’ areas to ‘empty spaces’ to farm.

The Brazilian government begins a major scheme
to encourage people to move from the ‘over-

How would this affect the ...
the washerwoman?
the favela dweller?
the Ticuna Indian?
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Activity 4 Agriculture in Brazil

Your job

Your group is responsible for an area of the wall display.

You should try to compare subsistence and plantation farming in tropical Brazil.
In other words, how are they similar? How are they different?

Your resources

1. You will see clips from 2 different videos.

2. You can use any of the books, photos or handouts around the room.
3. You can go, in pairs, to the school library.

Your presentation
Your presentation should answer these questions.

What's the main crop[s]? How big?

What jobs need
to be done?

What happens to the
crop[s]?

How is the farm changing
the land and the local area?

Who owns the farm?

Describe the equipment
and tools.

Who's the boss?

Who decides what to grow?
When to plant?
When to harvest?

How could their
lives be improved?

Describe their lives
and their homes.

Describe their jobs.

’) "
Arethey RaPRY? | | ‘Woukivon like'to o their typerofjob?

Who provides the money and the
knowledge to run the farm?

Who benefits from the farm?
How do they benefit?

How many workers? Who are the workers?
Why do they work?

Try to use diagrams, sketches and graphs as well as the written word.

Exploring attitudes

From Fala Favela

Activity 7 A final word on Brazil

1. Brazil is often said to be a ‘developing country’. Do you agree? Explain your answer.
2. Read ‘Vital statistics, Brazil-style’. Does it fit into your ideas about Brazil?

3. Read ‘Development’. In your opinion ...
Is there development in Brazil?
Is there development in Britain?
Is Britain a developing country?

In each case, give a reason for your answer.

Vital statistics Brazil-style . -
Brazilis by far the richest third world cou ntry tis
the world's top exporter of coffee, orange juice
and soyabeans; the top sugar producer; the sec-
ond largest producer of beef and cocoa, and the
- third largest grower of corn. It is also a major
producer of iron ore, alummnum steel, cars and

children never get past the first grade o

- Amajor cause of this poverty is a lack of land. In
the fifth largest country in the world, most of the
land is own'ed by the few. Very‘ large farms and

every day from hunger~related causes The gov--'
-ernment estimates 36 million ‘needy’ children,

Development

Development is about people

Development is about people making choices

Development is about people making choices based on values

Development is about people making choices based on values about the quality of life in the world.




Books, songs and attitudes

While discussing strategies that help students explore
their own attitudes towards issues and places, it is worth
considering the use of resources less commonly found
in the geography classroom.

Extracts from non text books and songs offer students
opportunities to reflect on their attitudes and those of
others. Suchresources also provide the means by which
students may gain access to the opinions of others,
offering vast potential as we attempt to broaden their
understanding of the world, and heighten their sense of
place.

An extract from literature can be used to generate dis-
cussioninasimilar manner as a photograph, eitherused
in passing or making a major input into the lesson.

Living on the streets [page 41]
This activity makes use of an extract from Paul
Theroux’s The Old Patagonia Express.

Having considered the role of push-pull factors in
generating rural to urban migration in the South,
the students are then asked to work through this
activity as a link to looking at migration in the UK;;
especially that to do with homeless youngsters on
the streets of British cities.

The unit could finish with a role play concerned
with the proposed opening of a shelter for home-
less people in the students’ local area.

Buchi Emecheta offers these few words to feed into a lesson on

international links, trade and dependency:

"On market days the bags were transported to Asaba, and Ma would follow on foot: she
sold the kernels to eastern Ibo traders, who would have them reprocessed and exported
to England to be used in the manufacture of famous brand name soaps. The cakes of
soap would then be reimported to Nigeria, and women like Ma would buy them. The
kernels, thus, made a completely circular journey".

The Bride Price

Recommended reading

Books that have been recommended by teachers included:

The Great Railway Bazaar- Paul Theroux - for short, but
very useful, descriptions of the homeless of Bombay
[p142], the railway station dwellers of India, [p114-115],
and a very interesting discussion of the tourist potential
of Vietnam [p273-275].

The Fearful Void - G.Moorhouse - survival in the desert
[p129-130].

The Color Purple - Alice Walker - the approach of road
towards isolated forest village and the changing rela-
tionship between locals and construction workers [short
passages from p139-193].

Nectar in a sieve - Kamala Markandaya - this moving
story of an Indian family provides insights into rural India.

Stark - Ben Elton - environmental disaster on a world
scale

Under a sickle moon - Peregrine Hodson - vivid descrip-
tion of Pakistan/Afghan market [p20].

Journey to Jo'burg - Beverley Naidoo - KS3 students will
find this a very readable novel set against the back-
ground of apartheid in South Africa.

Train to Pakistan - Khuswant Singh - description of the
build up to India's monsoon, and its effects when it
arrives (p79-82)

Of Love and Shadows - Isabel Allande - comparison of
traditional child birth and 'modern’ hospitalisation in
Chile. (p222-23)

R.K.Narayan's series of novels based on the fictional
small Indian town of Malgudi provide a vast resource of
material.

v/

Living on the streets

Exploring attitudes

Read the extract below which deals with a meeting on a street of Armenia, a Colombian town, in the early
hours of the morning, and then work with your group to complete the tasks.

Five minutes later, walking back to the hotel, | heard coughing; it
came from a dark doorway, and it was the coughing of a child. An
adult's cough is frequently an annoyance, a child's is always
helpless and pathetic. | peered into the doorway and said, 'Are
you all right?"

Three children jumped to their feet. The tallest was black and
wore a man's suit jacket which came to his knees; the others, in
torn shirts and shorts, were sleepy-eyed Spanish-looking boys.
They said hello. | asked them their ages. The black boy was ten,
the others were both nine; it was one of the nine year olds - a thin,
sickly boy - who had been coughing.

‘I was just doing this arithmetic’, said the other nine year old. He
showed me a scrap of paper with a column of figures written on
it; they were neatly done in pencil and covered the paper. ‘Lock,
| made a million'.

‘Good for you', | said. *Your teacher will like that'.

They laughed. The black boy said, ‘We don't have a teacher'.
‘No school?

‘We used to go'.

‘Where do you come from?'

The black boy’s village was unintelligible to me. He said his
parents were there, but they had sent him away because there
were too many children at home. How many? | asked. More than
ten, he said. The house was small, there was no food.

The second boy said, 'My mother and father are in Cali. That is
where my house is. | have a lotof brothers and sisters. But there
was a problem. My father was always hitting me and beating me.
| was afraid, so one day | came here to Armenia’.

| said, ‘Is this your brother?'

The third boy giggled and began again to cough.

‘That is my friend."

‘Look," | said ‘if | give you some money, will you share it?'

‘Yes,' said the second boy. He put his arm around the black boy.
‘This is my best friend.'

‘What about him?' | indicated the third boy.

He was the smallest and the most ragged, he wore no shoes, his
arms were thin and dirty; he raised them as he coughed.

The black boy said, ‘He is with us, too. He wants to stay with us.
He is afraid to be alone'. The black boy was a bit doubtful. | could
tell from his tone that this frail boy was considered a burden.

| gave them some money and told them to share it, then | asked
[but | knew what the answer would be], ‘What are you doing out
so late?’

The second boy said, ‘We were trying to sleep’.

‘Where do you sleep?

‘Here.’ They pointed to the doorway, where a rectangle of card-
board, a small flattened box, lay like a doormat next to the
sidewalk. Itwas a damp chilly night and this side streetin Armenia
- all the shop windows shuttered - was as dark and windswept as
a mountain pass..

‘Where do you eat?

‘People give us food.’

| said, "You should go home.’

‘That is worse,’ said the second boy.

‘We can'tgo home,’ said the black boy. 'ltis too far and too difficult.
We can live here,’

‘It is not a good idea to live here, is it?’

‘We have to”’

It was past midnight, but their replies were prompt; their intelli-
gence was obvious, for moments, it was possible to forget that
they were small children. They were street-wise and alert as
adults; but there was nothing in this doorway they inhabited but
the piece of cardboard. My Spanish was adequate for me to
enquire about the lives of these little boys and every reply broke
my heart. Though they spoke about themselves with an air of
independence, they could not know how they looked, so sad and
waif-like. What hope could they possibly have, living outside on
this street? Of course, they would die.

The Old Patagonia Express, Paul Theroux.

1 Why did the boys leave their homes? Were they
‘pushed’ or ‘pulled’?

2 How do you think the writer, [whose name is
Paul], feels about ...

- the boys?

- their families and homes?

- the town of Armenia?

3 _)’s' there anything that Paul could or should have
done?

4 How do you think the boys spend their day?

5 What ‘dangers face young people who are trying
to survive on the streets of a city? How easy
would it be for you to survive?

6 Prepare a short piece of drama in which either:

aJ one of the boys gets in trouble with the police.
What would happen to him? How would the
other react?
What did he do? Why did he do it? Did he do
anything?

OR

b] atelevision crew take to the streets of a British
city to make a programme called ‘Youngsters
on our streets’. ' _
Where would they go? Why? Whatwou!dthey
record?

How would the youngsters react? Therr par— :
ents? The government?
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Using songs

It can be argued that an aimof the teacheris to make the
curriculum accessible to the students, and in doing this
we need to use a variety of resources and teaching
strategies.

We believe that our task is made easier and more
rewarding for the students if we recognise their knowl-
edge, skills and attitudes.

By building on the popular culture that plays such an
important role in the students' lives, we offer an opportu-
nity to stimulate their initial interest.

The lyrics of a song, and its mode of delivery, can
challenge students’ opinions and beliefs, and provide an
insight into how other human beings view a situation, or
see a particular place.

The following have all been used either by teachers or
students in their geography.

Sing our Song - one of UB40’s contributions to the
debate on apartheid.

Ebony and Ivory - Stevie Wonder and Paul McCartney's
comment on race relationships.

Another day in Paradise [Phil Collins]
She's leaving home [The Beatles] - both generating
thoughts on homelessness.

Fast Car - a comment on the materialistic nature of
western society by Tracy Chapmanon ‘Tracy Chapman’
alongwith othertracks especially Mountaino'Things and
Why?

My Hometown - a reflection on changes in small-town
America by Bruce Springsteen.

Rosalia and Anita are both Puerto Rican migrants to New York.

Exploring attitudes

Here they compare theirfeelings about their old home, Puerto Rico’s capitalcity San Juan,
and their present home in New York City.

Activity 1 Introduction

to us'.

Activity 2 Destination: USA

America

On page 43 is a resource for a unit of work looking at migration. It is based on a past GCE exam
question - MEG’s Geography [Bristol Project] 1987.

The students write down the first 6 things that they think of when they hear the word ‘America’. This
forms the basis of a general discussion of stereotyping, the role of the media in creating images, etc.

Working in groups of 3 or 4, the students compare lists and design a poster ‘What America means

America

Rosalia

Puerto Rico ...

You lovely island ...

island of tropical breezes.

Always the pineapple growing.
Always the coffee blossoms blowing.

Anita [mockingly]

Puerto Rico

You ugly island ...

island of tropical diseases.
Always the hurricane blowing.
Always the population growing ...
And the money owing.

And the babies crying.

And the bullets flying.

| like the island Manhattan -
Smoke an your pipe and put that in!

Others [except Rosalia]

| like to be in America!
Okay by me in Americal
Everything free in America
For a small fee in Americal

Rosalia
| like the city of San Juan.

Anita
| know a boat you can get on.

Rosalia
Hundreds of flowers in full bloom.

All [except Rosalia]
Automobile in America
Chromium steel in America.
Wire-spoke wheel in America.
Very big deal in Americal

Rosalia

I'll drive a Buick through San Juan.

Anita
If there’s a road you can drive on.

Rosalia
I'll give my cousins a free ride.

Anita
How you get all of them inside?

All [except Rosalia]
immigrant goes to America.
Many hellos in America.
Nobody knows in America
Puerto Rico’s in Americal

[The girls dance around Rosalia]

Rosalia
I'll bring a TV to San Juan.

Anita
If there's a current to turn on!

Rosalia

All [except Rosalia]

| like the shores of Americal
Comfort is yours in Americal
Knobs on the doors in America.
Wall-to-wall floors in America!

[They dance]

Rosalia
When | will go back to San Juan -

Anita
When you will shut up and get gone!

Rosalia
Ev'ryone there will give big cheer!

Anita
Ev'ryone there will have moved here!

[More dancing]

Acknowledgement:
‘West side story’
L. Bernstein and S. Sondheim

I'll give them new washing machine.

Basic atlas/graph work to investigate the history of migration into the USA - origins, destinations. Anita _

Hundreds of people in each room! Anita

What h ?

Activity 3 Why people move at have they got there to keep clean
Use of timelines [see DEC's Industrial Links publication] to consider reasons for migration. Students
to produce radio advert to attract migrants from their locality to the USA. 1 Make a list of the reasons why Anita dislikes Puerto Rico.
Activity 4 So what’s it like? 2 Compare your list with at least one other person’s.
Using the resource sheet ‘America’, students compare Rosalia’s and Anita’s opinions of life in New 3 Working with the others in your group, neatly write each reason on a separai‘e slip of paper.

York and Puerto Rico.

Now working as a team, arrange the reasons according to which you think is the most important in
eencouraging Anita to leave San Juan. The one which you all, or most of you, agree with is placed
at the top, the next two are placed equal second, and so on until the one with the least support is
placed at the bottom.

This sessionis greatly enhanced if the students have access to the relevant clip from West Side Story.
Activity 5 Migration into the UK

The students carry out a culture search of their own environment for evidence of other cultures. Here

You should end up with a diamond shape - although it's OK if you end up with a triangle shape!!!
they may need to be directed away from cultural aspects transmitted by television.

4 Now compare your diamond, [or triangle], with other people’s.
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Simulating decisions

A central problemin learning about development issues
is the degree of complexity often involved. Role play,
simulations and games are a means of making such
issues accessible to students without deskilling them.

Itis important to be clear what you are using the simula-
tion for, and then to run the session to support those
objectives. There is a danger of seeing the session as
a set procedure, a ‘party game’, with the teacher’s role
being one of ensuring fair play. It is important to
recognise that a good simulation [which is often a simple
one] needs to be backed up with other work to provide a
context for the results.

Debriefing the simulation provides such a context and
encourages students to reflect on their interactions in
terms of the issues the simulation explores.

It is impossible to comment here on all the role plays,
simulations and games we have discussed and so we
have decided to give over the space available to Sand
Harvest - a computer based simulation/role play.

44@25.",,%;“":5&;_@%}X,'i;"‘:’ M o
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From DEC's Water Pack

Sand Harvest* is a role play of life in the Sahel, in which
students are assigned roles as nomads, villagers or
government officers, and the effects of a variety of
events and decisions recorded over a number of ‘'years'.

Aims

to give experience in decision making;
to improve awareness of the plight of others;

to encourage consideration of leng/short term effects
of decision making;

to foster co-operation and discussion;

to provide opportunity to study/analyse data in a va-
riety of forms.

Sand Harvest should help students to:

understand factors leading to desertification;

see the need to consider local, national and global
viewpoints;

see the value of identifying and predicting from pro-
vided information;

appreciate the viewpoints and priorities of differing
groups.

Choosing goals

The aims of each group determine their actions as the
simulation progresses, but we feel that a discussion of
possible group aims prior to running the programme has
much to commend it.

Should the nomads try to maintain their life style at all
costs? Or should they ‘move with the times'? And if
so, how much?

Should the government officers maintain political sta-
bility, the status quo, or should they ‘modernise’?

Should the villagers co-operate for the good of all, or
aim to make as much money as possible?

Questions raised here, in this local study based on the
banks of the Niger, are just as valid when asked of
development issues on the banks of the Nene.

Exploring attitudes

Sand harvest - a timetable

Activity 1
Working in groups of 5/6, students were asked to pro-
duce a poster to represent "What you think about
when you hear the word ‘Africa’."

Activity 4
As a class, the students were briefed for the simula-
tion; its overall aim - to stop the desert spreading - and
its operation. Each group then planned and carried

out its strategy for the first year.

Discussion to share ideas eg:
*  Where do we get our images from? The end of year report was attended by all groups,
and this was followed by group discussions.

+ How accurate do you think the images are? , , -
«  What are their reactions to the first year.

+ How would a group of African students view
Britain? [See below] +  What went well/badly?

+ What would the group change/avoid next year?

Activity 2
Students, again in small groups, engaged in a photo
activity to generate discussion about development
and Africa. From a number of photos, each group
was asked to select 3 photos that raised questions
they would like answered.

This pattern was followed after each year.

Activity 5
The debriefing involved mixed groups [nomads, vil-
lagers and officers] preparing a report about the
actions of the differing groups and the events.

Activity 3
Students were allocated to a group - nomads, villag-
ers or government officers - and asked to brainstorm
their needs. After considering the information sheets
provided with the simulation, [which needed much
simplifying] and re-examing their needs, each group
had to produce a flag to represent itself and its
priorities.

\.‘

The water they use I expect it to change my skin to be
as red as the people of England. Iwould expect to see
all big plantations worked by machines. I wouldn’t
expect Lo find poor people because every muzungu
[white person] is more rich than Africans. The food I
expect o find there is soft for even when the Europ-
eans come here in Kenya they hardly take food like
githeri [maize and beans boiled] I think even their
teeth are not big enough to chew hard food.

Benson M. Mbuvi

The communication system is the most developed in the
world because of roads like underground and ‘spaghetti’
roads and underground railways and express trains. The
telephone system is quicker because you don’t have to
contact the operator first. It’s just straight forward.
Daniel Kyalu

Fron;f New Joumeyé
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DEVELOPING SKILLS

The development of skills is a central element in geographical education, and

GWE ME FREEDOM

(rive me oM,
Grive wmelove,

Gve me \\@Wmeg%,,
Sewesne to love.

together with place and space acts as a focus when drawing up a teaching
syllabus.

In this section we have chosen to concentrate on those skills which we
believe are often overlooked, but which are nevertheless essential to the

"
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Someone fo LOVE
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Cheryl Phillips, age 13

geographical education of our students if they are to play a full and active role
in society.

We must ensure that we provide opportunities for the students to develop the skills they
willneed if they are to handle issues in the real world. We must employ teaching strategies
that encourage the students to practice these skills.

AT 1 lists those skills that the National Curriculum considers students should be able to
call upon to support their geographical studies.

There has been a good deal of discussion about the nature of geographical skills and the
role of those skills which are not primarily ‘geographical in nature’.

Many teachers feel that AT 1 does not supply a comprehensive list of the skills students
need to demonstrate their ability to use [AT1] if they are to obtain the greatest benefit from
their geography lessons; neither is it of any help in outlining the types of learning
experiences that would provide contexts for students to exercise the skills demanded.
This is particularly important if we are to achieve the aim of enabling the students to explore
and make sense of the world in which they live.

We therefore need to supplement the skills explicitly stated with those we believe to be
assumed. Skills such as: listening and talking [page 48], looking and seeing [page 52],
appraising [page 62], evaluating [page 64].

We argue that these skills are of such importance that teachers should deliberately design
their lessons so as to allow the students opportunities to exercise them.
To this end, a teacher may review a series of lessons under the following criteria.

Have students been given the opportunity:

+ torespondfreelyintheirownterms - likes/dislikes, + to express their considered views and opinions,

opinions, interests, evaluations? and justify them openly to the rest of the group and
the teacher?

to become aware of and clarify their own attitudes

to the place/issue? to critically examine the lesson itself in terms of its

assumptions, bias, validity, accuracy, ethnocen-

to informally discuss issues and ideas with their ticity, racism ...?

peers at an early stage of the work?

to reflect upon the ideas and actions of individual/
groups involved in the issue?
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Listening and talking

Discussion provides an ideal opportunity for students to
be actively involved in the learning process, to think out
their views and to find out how others feel. Its value in
group forming and personal development is well recog-
nised. However, we believe it is important when plan-
ning a unit of work involving discussion that teachers
share a common agreement about its role.

Teacher group activity on discussion

One way of doing this is a ranking exercise, when the
sharing of ideas is based around the group task of
arranging nine statements into the shape of a diamond.
Opposite is a series of statements relating to the value of
discussion in the classroom.

Working in groups of 3/4, teachers arrange the state-
ments according to which the group agrees with. The
one securing the most agreement is placed at the top of
the diamond, the next two are ranked equal second, and
so on until the one securing the least support is placed
at the bottom.

This will encourage group members to discuss each
statement, justify viewpoints and listen to each other’s
ideas. A plenary discussion should be used to bring the
groups together.

This activity is also a usefulmeans for structuring discus-
sion in the classroom.

Discussion in the classroom may also call upon the
teacher to re-examine the skills she/he uses.

Any approach which involves active student participa-
tion has implications for the role of the teacher and the
amount of control a teacher has at a given moment. For
example, if classes are divided into small groups it is not
easy forthe teacherto know what is happening withinthe
groups.

In essence, the teacher must be willing to abdicate an
element of authority to the children, and thus it is impor-
tant that the children are prepared to take on such a
responsibility.

E

Strategies for discussion

We believe promoting discussion in the classroom to be
a skilled activity, and one which requires practice and re-
finement as would any other. Itinvolves skillsonthe part
of the students and the teacher. It often involves a re-
structuring of seating in the classroom; you can't talk to
the back of someone's head.

One strategy for developing children’s discussion skills
is to begin discussion in small groups, and then share
ideas, etc, with increasingly large groups. Two students
discuss an item, then they share their ideas with another
two ... then the four share with another four ... and so on
until the whole class is ‘involved'.

Anotheris to build up the time given for discussion. Allow
small groups 2 or 3 minutes to discuss, and then ask
them to share theirideas. Then increase the discussion
time to 5, then 7 minutes and so on.

Discussion helps students
express views orally.

Developing skills

Discussion can encourage students —
to listen carefully to the views of
peers.

Through discussion students can
learn to use their experience or
knowledge as abasis from which to
express an opinion.

Through discussion students
can learn to concentrate on the
subject under consideration.

Through discussion students can
respond freely in their own terms.

Through discussion students can
learn to speak confidently to an
audience.

Discussion gives students an
opportunity to become aware of
and clarify their own needs.

Discussion enables students to
respond to the views of others,
-to support, reject or modify their
own ideas.

Discussion allows students to express
their considered views and justify them
openly to their peers and the teacher.




Developing Geography

Enabling discussion

The role the teacher plays in any discussion influences
its outcome. Jean Ruddock [Learning through discus-
sion] takes five role models which are commonly used
by teachers indiscussions. They are outlined here, with
reference to their limitations.

Instructor - giving background information at
appropriate points, and conducting the
discussion.

Limitations: the children may become dependent
on the teacher for the input and may be over
influenced by what the teacher says.

Participant - taking part in the discussion on the
same basis as the children.

Limitations: the children may give more weight to
the teacher’s view or opinion without being critical
of it.

Devil’s advocate - challenging the group with
new angles on the subject, often offering different
arguments to widen the debate.

Limitations: the role can show the teacher’s
cleverness in being able to represent different
viewpoints - it can create dependency on the
teacher for new ideas.

Neutral chairperson - encouraging independent
thinking in the group by expressing no personal
opinioninthe discussion, throwing back ideasand
questions raised by the group for themto discuss.

Limitations: there may be areas in which the
teacher feels it necessary to express an opinion.

Consultant - withdrawing from the discussion so
that the children organise the discussion
themselves. They use the teacher as someoneto
consult.

Limitations: the role could be seen as an opting
out of managing a difficult group, or it could imply
that the teacher is full of wisdom to be tapped.

It is possible that during a lesson a teacher will take on
more than one role as the situation demands. However,
just as the children can expect to see their teacher in a
variety of roles, the children are also a variable quantity
as each reacts to, and generates, the dynamics of the

group.

Group dynamics need to be carefully observed to ensure
that there is real debate. We found the chart opposite
very useful. Again, we have Jean Ruddock to thank for
the original work.

Most teachers now agree that a discussion is not an
‘easy lesson’, andthat it requires careful planning. When
planning to use discussion in your lessons we would
suggest that the following points should be noted:

» Discussion should be an integral part of a course. If
this type of activity is only used on rare occasions it
will be seen as a special event which has no rele-
vance to the remainder of the course.

« The stimuli or strategy for raising issues should be
selected and any evidence that you can foresee
being required during the course of the discussion
should be readily available.

Arrangement of the classroom should normally be
such that pupils can face each other.

« If discussion is to occur in pairs or small groups, the
teacher will need to select a position that will enable
him/her to respond appropriately.

« Before a discussion activity begins the teacher
should decide whether it is to be evaluated, and, if so,
whatis to be evaluated .. eg number of pupils contrib-
uting, extent and relevance of contributions, flow of
discussion ... It may be appropriate to tape record the
lesson.

« Contentious issues may lead to pupils expressing
opinions which the teacher considers ‘dangerous or
immoral’. It is helpful if the teacher knows what
‘stand’ s/he wishes to take and how to intervene in
such circumstances [see pages 26-27].

Discussion is demanding of both teacher and students,
butwe have found that its rewards faroutweigh its costs.

Common problems

Dominant children
interaction revolves round a few children
- one ortwo children are disruptive

Dependence on teacher

- eyeson teacher all the time

- statements addressed to the teacher
attempts to engage teacher in dialogue

Not listening

- each speaker ignores previous children’s
contribution
repeating what other children have already said

Conflict
angry outbursts
- immediate response, no reflection

Consensus

- no interaction between children

- avoidance of disagreement
contributions add to previous statements,
producing a cumulative agreement

Jokers
a child wants attention so acts the fool
no serious participation

Isolate
- silent or reflective child who does not participate

Scapegoat
one child become the recipient of critical
questioning, laughter or ridicule
teacher picks on one child

e Developing skills

Behaviour in the discussion group

Suggested strategies

encourage others to contribute

* deliberately invite shy children to enlarge upon brief
or tentative ideas

* summarise to re-establish the balance of offerings

+ appoint members of group, including the dominant
ones, to observe and comment upon the discussion

+ rearrange the furniture, eg in a circle

encourage childrento question andtalk to each other
* avoid eye contact with the child talking
 clarify the teacher’s role

invite children to comment upon previous statements

slow down pace by asking for clarification in a non-
critical interested manner
+ introduce some reading material related to the issue

introduce the possibility of disagreement
introduce material to challenge the consensus
+ try to explore the issue through simulation or drama

avoid giving the child too much attention
* treat all contributions seriously
+ talk about the process of the class discussion

* use smaller groups or pairs

+ if evidence of understanding is shown in the child's
other work, let him or her have the right to participate
through listening

« if appropriate, give the child time to justify himself or
herself more fully

+ find ‘respectable’ material to support scapegoat's
view
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Looking and seeing

As teachers, we may not like the idea that many of our
students will acquire most of their knowledge and per-
ceptions of the wider world from a visual image. How-
ever, we cannot ignore this fact.

Visual presentations of information have an immediate
appeal and invoke a quicker reaction than the written
word. Itisimportant, therefore, that we should make full
and effective use of such material. Students' reactions
should be explored and opportunities given for them to
share ideas. Use of visual material should not be
random, but carefully determined in advance.

The use of photographic material in teaching involves
the development of learning skills. These include:
» making careful visual and oral observations;

+ acquiring information from a visual source;

« analysing and evaluating information;

« relating one’s own views to the image;

+ recognising the value of different interpretations;

+ producing a written or oral interpretation of an image;
« empathising with the people or situations portrayed;
« forming links between photographs.

Such skills should be built up gradually. Before students
can learn from photographs, they must be given oppor-
tunities to look carefully. Both general impressions and
detailed analyses are necessary. Until students have
learnt to assimilate the content of a picture, they will not
be able to relate their own experiences.

Using visual materials gives students the opportunity:

+ to respond freely regarding likes/dislikes, opinions,
interests, evaluation;

« to clarify their own attitudes towards the image;

« toexaminethelesson materialinterms of its assump-
tions, bias and validity.

Work with visuals usually involves the use of a
published photo-pack or series of slides, though

Display boards are an asset for photographs,
particularly if the whole set needs to be visible.

Depending on the activities, other materials may
also be necessary, eg lists of key words for
labelling exercises, question grids for detailed
photo-analysis. ' e

Photograph exercises often involve different
groupings within a single lesson. This has impli-
cations for the arrangement of furniture.

It is important to recognise that often pupils find it
difficult to accept that there is no clear answer to
aquestion. Teachers will need to help students to
explore the diversity of opinions, rather than allow
them to come to a quick consensus.

From In Words and Deeds, Trocaire

Developing skills

Activities to introduce photo-skills

Captions

Ask students to invent newspaper type captions for the
photographs. Try writing very different captions for the
same photograph. What effect do the words have onthe
visual message of the photograph?

Adverts

Explore the way a photograph can be used to advertise
different products/services. What commentary would
the students use with the image? What music?

Cropping

Block off part of a photograph, and ask the students to
draw what they think is obscured. What leads them to
their expectations? How do we know what'’s just off-
lens? Does it matter?

Talk and draw

One student describes a photograph to another [or
several] who cannot see the photograph. The other has
to try to draw the photograph.

Now you see it, now you don't

An activity to familiarise students with a number of
photographs quickly is to place 6 to 10 on show for say
30 seconds. Remove the photographs from view and
then replace in a different order with one missing.
Students have to accurately describe the missing photo-
graph.

Selecting

A set of photographs is displayed and the students are
asked to select, say, 3 photographs. The criteria for
selection will depend upon the focus of their studies, eg
‘What development means to me’, ‘Photographs that
raise questions I'd like answering'. or ‘Photographs that
give a good/bad image of a place’.

Discussion should then focus on the photographs se-
lected - Why they were selected. Why different people
selected the same photograph. Why photographs were
ignored.

What we’d like to know Is........

Display photographs on sheets of poster paper in ran-
dom clusters or grouped according to themes. Ask
students, in pairs, to write on the paper the matters and
issues which arise from their views of the photographs
which they would like to find out more about. Are there
specific points raised, ordo majorthemes emerge? How
easy/difficult would it be to find the answers?

Agenda building

Most of these activities will allow students to express
their interests, and may be used in planning how the
topic continues, providing a collective agenda that stu-
dents can follow.

Protest
at hotel

closure

CITY
PLANNERS

MEET RESIDENTS

Geography teachers
lost in rain!
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Questioning photographs

This activity involves pairs of students focussing on a
single photograph, encouraging a greater reflection on
the images presented. It also heightens awareness of
the limitations of what can be learned from a photograph.

Following preliminary work using Water* - DEC photo-
pack of 32 colour photos and support material - this
exercise concentrated on:

« acritical appraisal of the information;

= aconsideration of development issues in a 'third
world' setting;

« adebate recognising the value of different
interpretations;

« empathy with the situation shown.

The activity was planned for a 30 minute lesson with a
middle band KS3 group.

The teacher's preparation included devising question
grids for each of the photos as illustrated below.

The lesson

Desks were arranged in blocks of 4 to 6 so that students
could easily work in groups. Photographs and question
grids were handed to the groups at the startof the lesson.

Students answered the questions in their groups. Some
groups worked initially as individuals, then discussed
possible answers, whilst others discussed first and then
formed a group consensus. There was heated discus-
sion about questions relating to what people in the
photographs might be thinking, feeling or discussing.
Some students found difficulty in accepting that there
could be several interpretations of the same image, and

that there could be elements of truth in many of these.

In addition the activity raised questions regarding:
« gender roles

+ role of aid and other links
= uses of water

links between water and health
« appropriate technology

Building on this activity the students were asked to
devise theirown question grids foruse by their peers with
other photos.
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Story-boarding

IBT's interactive video Developing Images™ outlines a
technique that works equally well with photos.

Students are given a selection of, say, three photos and
are informed that they are stills from a television pro-
gramme. The task is to write the commentary that they
would put with each photo. A time limit of 10 to 20
seconds may be given.

The photos below are taken from a pack produced by a
group of 13-14 year old students. They spent six weeks
working with photos, culminating in themtaking over 300
colour photos in their local area.

The students devised a selection procedure, and 35
25X20 cm photos were produced. The students also
produced a set of background notes, and the school now
has The area as we see it for use with other groups. It
is difficult to quantify what the photographers got from
the activity.

A variation of this activity might be to allow the students
to use the photos in an order of their own choosing or to
use them in a fictional account.
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Visual skills and discussion

Outlined below is a lesson that attempts to develop
students' visual skills whilst generating discussion. |t
was used with a group of mixed ability Year 9 students
at the start of a topic on South Africa. To establish how
much the students already knew, they were asked to
work in pairs and given a few minutes to answer the
questions below.

A discussion of students’ answers showed their incom-
plete knowledge of the country. It was interesting to see
how much they learned from each other, one person’s
inaccuracy stimulating another’'s memory, even if it was
only about cricket!

It can be useful to note down the comments on the
blackboard. The students are often surprised by how
much they do actually know about a distant place.

Building onthis, the next activity continuedto draw onthe
students' attitudes and opinions. They were again asked
to work in pairs, and given a photo from the DEC’s pho-
topack on South Africa entitled Tutu - preparation for
debate*. They mounted the photo on a large sheet of
paper, studied the image and produced questions or
comments around it. [See p54].

Afterthe students have completed their questions it may
be useful to give some time to looking at other people’s
work inthe class, to enable them to see a broader range
of images and also to see how other people feel about
the pictures.

This activity could be followed up in a number of ways.
Often it can lead to a discussion concerning ‘finding out
the answers’ which opens up the opportunity for re-
search skills and also allows a checklist to be built up of
places where students can find information about South
Africa. For many of the questions there may not be a
right answer. This canlead to adiscussion about values.

Another feature of this activity is to use it to set up an
agenda for the unit of work to be covered. If the students
are asked to brainstorm what they need information
about to answer their questions, the resulting list can be
used as a framework for further work, thus enabling the
student to have some input into planning what, and
maybe even how, they are going to study.

Visuals, discussion and staff

The use of photographs may not necessarily be limited
to the classroom and young students. They can be
useful for stimulating wide ranging discussions about
controversial issues. The tackling of a topic such as
South Africa and hence apartheid may be quite awe
inspiring for many teachers. One way to open up a
discussion aboutthe teaching of suchissuesistousethe
photopack as part of an inservice activity.

You could display the images around aroom. Give each
personthree stickers or small pieces of paper. They look
atthe photos and place their stickers by the photographs
that interest them most. When people have made their
selection they may wish to say why they chose certain
images. This will open up the way for a discussion about
the people and situations portrayed. It also gives an
opportunity to become familiar with the pack.

Developing skills

From DEC's Tutu - Preparation for Debate Pack
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Videos - moving pictures

The television screen dominates the lives of many of our
students, appearing to have an almost hypnotic power
over some individuals. There is a real danger that it also
dominates our lessons when we use it as teachers.

The value of the small screen is immense to teachers; it
provides vast quantities of up-to-date information in a
formthatour children seemto find readily accessible, its
immediate appeal often generating swift reactions.

And perhaps here is the danger.

The amount of information, together with its packaging,
both forces and encourages viewers to sit and watch.
Rarely are there opportunities to reflect, evaluate
and respond. Its immediate stimulus generates an im-
mediate response. This knee-jerk reactionis demanded
because the programme has already moved on to the
next image/comment/point. Its speed forces the viewer
into a passive role.

There is a danger that the teacher is also dominated by
the medium. Once the video is switched on, the teacher
is not encouraged to switch off. The programme takes
over, providing images and commentary in a very pro-
fessional structure. The teacher oftenfinds itimpossible
to add personal comments in the few ‘silent’ passages,
and any interruption in the form of stopping the tape is
discouraged by continuity of the programme and the
quietness of the students.

If the television screen is to begin to fulfil its educational
potential, the students must be encouraged to take onan
active role. Only thenwill they question the images they
see; only then will they challenge the assumptions
behind those images. We teach children to read and
think about words and their meanings. We must also
teach them to read and think about images and their
meanings. We should encourage children "to develop
built-in, shock-proof crap detectors as basic equipment
in their survival kits". Postman and Weingartner [1969].

Action Video Packs

[IBT Production]

The four packs in this series each contain a video,
teachers’ notes and photocopiable students’
sheets. They have been designed to provide the
students with an active role in their learning,
encouraging both teacher and student to view
each short video clip [of between 2 and 5 minutes]
as the basic lesson. Suggested activities include
stills analysis and story boarding.

« Developing images - considers the image
presented of the third world by the media.

+ Food - provides a discussion of global food
links through a number of case studies.

« Energy- offers aseries of case studies relating
to the impact of energy consumption.
Rainforests - a discussion of the reasons for,
and the effects of, forest exploitation.

Watching the world
[Manchester Development Project]
Although not dealing specifically with videos, this
media project aims to explore the role of the media
increating ourimages of the world andto increase
awareness of the media. It suggests techniques
and resources that will provide teachers with

many ideas to apply to video use.

« Investigating images - the core unit and an in-
troduction to analysing images.

- News from Nicaragua - an introduction to ana-
lysing foreign news coverage.

« Aspects of Africa - an exploration of percep-
tions of Africa.

« Picture people - challenging stereotypes.

« Whose news - anintroduction to media control
and ownership.

N Recommended videos

Girls Apart[New Internationalist] - comrasting lifesty-
les of two teenage girls in South Africa, one black, one
whlte .

A mfrac!e under threat [Oxfam] - a study of develop-
ment in Cambodia and its possible future.

Battle of the planer [Concord Videos] - a series of
- sevenprogrammes consrdermg the use/abuse of the
- world's resources ' - i

' BeSides the many well known schools broadcasts, we have made extenswe use of:

Only one earth WWF] - amulti-media pack providing
resources on urbanisation, desertification, tropical
forests ocean fisheries and industrial pollutlon

compansons of chndrens lives from around the

world.

Making good use of the BBC West Africa series

DEC has published a pack made up of photo-
copiable stimulus sheets and teaching suggestions
as a result of experimental work undertaken in the
schools involved in the Geography Project.

The following are examples from
Development Priorities
- student material for the BBC West Africa series.”

Activity 1 [see below]

Having shown the first two and a half minutes of the film
[4. The tourist trade] without sound, the students are
briefed and shown the film again.

“You have beenin Sierra Leone for six days ... what have
you seen and done? Write a postcard home.”

Activity 2 [see page 60]

Having seen the film [4. The tourist trade] re-show the
first part freezing about six minutes in at the image
shown. The Story Boarding activity enables students to
discuss what might happen next. They complete the
sheet with three more sketches and an outline of dia-
logue/commentary.

They could for example focus on either

- what happens next?

- what happens when the African family meet later?
or

- what happens when the tourists meet in the bar?

Activity 3 [see page 61]

This is one of a series of sheets which use the video [3.
Atale of two citizens] to analyse the processes involved
in the small scale business, run by Abou or Massingo,
which are featured in the film.

Wish you were here

Sierra Leone

Senco, Freetown,

Sierra Leone - Jewel of West Africa

Write a postcard home ...

What have you seen? What have you done? What's it like?
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Appraising

If our students are to become free thinking individuals, it
is necessary that they be given the opportunity to con-
sider a range of viewpoints, and to weigh up differing
opinions.

An issue based in the local area will allow students to
practice such skills, and to help them understand similar
issues in a different context.

These activities enable students:

to use their knowledge of the area,

to formulate and express opinions orally,

to listen to the views of peers,

- to respond to the views and opinions of others.

The article opposite is used as part of the introduction
to a 10 week unit of work looking at changes in the
school area. The aim of the first session is to raise in
the student's minds the idea that there are frequent
changes occurring in the area, and that different
people react to such changes in different ways.

The unit then takes the students on to consider an
area of public open space [a neighbourhood park].
The students carry out a mapping exercise and a
public survey to assess its present uses; working in
groups of 3/4, they outline a proposal to change its
use - we've had everything from shopping centres
through urban theme parks to urban farms; the stu-
dents then take their proposals to the residents to
gauge their reactions.

A consideration of individuals’ lifestyles is another
means by which students can be encouraged to
reflect on differing situations. However, a lack of
student knowledge may hinder this strategy. This
can be overcome again by basing the activity in the
students’ own experiences.

The clock, opposite, taken from Whose Develop-
ment?[DEC], generates students' interest, whilst the
questions demand they use their own experience
and knowledge.

In Whose Development?the clock was not annotated
withthe questions as itis presented here, but practice
has shown that the annotating of a resource in this
manner willgenerate a great deal of initial discussion.

CLUB IS BUNKERED

With your partner:

1. Readthearticle carefully andmake alistofany
words or phrases you don't understand.

2. Use the word wall* to help with the word you
don't understand

3. Choose two colours and then go through the
article and underline any fact you can find in
one colour, and anyone’s opinion or view in
the other.

4. You have been commissioned by SHE.
[Save Harborne's Environment] to produce a
poster to be displayed in local shops, libraries,
etc. Design the poster.

* The word wall is an area of the wall covered with
sugar paper where students are encouraged to write
any words or phrases they do not understand. The
students are also asked to write any explanations they
are willing to offer.

Most women in The Gambia work very hard, they
have to look after the home and children and also
have to work in the fields growing food for the
family tc eat. Because their work is often done
with other women, strong bonds of friendship and
support can develop. A typical day of awomanin
The Gambia can be seen opposite.

1. Draw a similar diagram to show the day of an
adult woman in Britain, eg your mother, neigh-
bour, aunt etc.

2. Discuss your diagram with a partner, are there
any similarities or differences between your
two diagrams?

3. Look at the diagrams of the women from the
two countries. Make a list of the similarities
and differences between their experiences.
Discuss whether there are things which sur-
prise you. : e

4. What are the issues which face wdmen_ inThe :_
Gambia and in Britain? Are they similar?
‘Make a list of those they have in common.

Developing skills
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Evaluating

It is important for students to recognise that information
which is presented to them does not necessarily give a
true representation of the facts. Information is normally
selected to promote a particular viewpoint and designed
for a specific purpose. Students should be given oppor-
tunities to evaluate information.

The skills of evaluation involve:

= careful reading and comprehension;
* summarising content;

recognition of the viewpoint from which the
information is presented,

= recognition of the audience for whom the
information is intended:;

- consideration of the positive and negative
implications of the material.

It is useful to relate back to our Key Questions [page 8].

Evaluation is an opportunity for:

critically examining the material in terms of its
assumptions, bias, validity, accuracy,
ethnocentricity;

- students to respond in their own terms;

« becoming aware of attitudes to a place/issue.

Activities involving information appraisal by a whole
class require careful presentation.

The material must be collected in advance and, if neces-
sary, multiple copies provided. This applies particularly
to articles and extracts. Space for displaying leaflets,
viewing them and discussion may need to be planned.

Theteacher should know the backgroundto the informa-
tion s/he is presenting in order to answer questions by
students.

It is useful to build up skills in the evaluation of informa-
tion by introducing activities which draw upon the stu-
dents' knowledge; they should be encouraged to de-
velop an awareness of the extent to which ‘facts’ are not
neutral, but are used within a framework to make a point.
Sometimes the same facts, in a different framework, can
be used to say very different things.

Facts in the classroom

Students can be asked to write down, quite quickly, ten
facts, either about themselves - weight, sex, age, etc, or
their school, their favourite football team, their neigh-
bourhood ... When this has been done, groups of pupils
can compare their lists:

are all the statements accepted as factual?

« are there differences of opinion over what is, and
what is not, a fact?

- does aconsensus of opinion make a statement fact?

« how easy was it to find ten facts?

Rather than make a list on one topic the students could
be asked to make lists on wider and wider themes:
themselves, friends, family, their neighbourhood, their
town, their country, the world ... and discuss these as
above. This activity could also be used to highlight the
range of known facts existing in the class. Do their
combined statements extend the students’ knowledge of
each other, their neighbourhood and so on. Do the
number and variety of facts vary between topics?

Making a point
One way of exploring the ways inwhich facts can be used
to make a point is to try doing just that.

Working in pairs students take a newspaper headline,
and write stories to accompany it from difterent points of
view - seeing those affected by a disaster as people
reaping the consequences of their own thoughtless-
ness, or as innocent casualties; praising the heroism of
rescuers, or commenting on the cost of the rescue
operation. How many different stories can they create
without inventing new ‘facts’?

This could be followed up by looking at the same news
story in different newspapers.

« what facts do they seem to agree on?

- what different assumptions do they make?

+ what information do they seem to leave out?

which seems [to the student] to be the most
plausible?

/Y Developing skills

Who's méking.the news?

The simple answer is, ‘You are’!

Look at the headiines below. They are all linked to farming in Britain in the 1990’s.
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Select one of the headlines and write the article that you think would appear with .
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~

BUT ..... write the story as if you were a representative of one of the following groups:

The National Farmers’ Union
The British Government

Friends of the Earth
The Consumer Association

Think ...... what viewpoint is the representative likely to have?

You may also like to think about a visual to go with your article - a cartoon [draw it], a photo [sketch i].
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A HOME FROM HOME

Another family splits up for months
to come. South Africa’s Pass Laws
may have been abolished, but hun-
dreds of thousands of South Afri-
cans are still locked into the system
those laws controlled. The man, a
migrant labourer, lives in a single-
sex hostel in a black township in
Cape Town; having visited him at
the hostel, and shared his single bed,
his family is returning to their home
in the Transkei, which is a black
homeland, nominally a foreign and
independent country.  Unsurpris-
ingly, many marriages do not sur-
vive,

The woman and her children are un-
employed and entirely dependent on
the migrant worker’s remittances.

He lives for 11 months a year in an
overcrowded single-sex hostel of
long, narrow, one-storey buildings
reminiscent of a prisoner of war
camp. A 1988 government survey
showed that in the single-sex hostels
of Cape Town’s three black town-
ships, 82,565 people shared 25,701
beds.

Three years ago the government
abolished the Pass Laws. It is no
longer illegal for a black African’s
dependents to visit him in town, but
itisillegal for them to be there with-
out a place to stay. There is little
family housing and, in theory, they
are not allowed to stay in a single-
sex hostel.

The result has been the inexorable
growth of the shantytowns around
the major cities as black Africans
drift towards the centres of wealth.
InCape Town it is estimated that the
black African population has swol-
len to half a million, five times its
size three years ago.

But since accommodation is ex-
tremely scarce and there is still no
investment and therefore no work in
the homelands, the migrant labourer
will be a feature of South Africa’s
industrial centres for a long time to

come.
DAVID LEWIS

PHOTOGRAPH BY ROGER MEINTJES

From The Independent

What’s in a picture?

This activity encourages students to consider how the
message of aphotograph changes with additional detail.

The photograph [opposite] was used as the basis of
small group discussions. Some groups had been di-
rected to specific aspects of the photograph, whilst
others had been given little to focus upon apart from the
provision of a word bank, a list of 25 - 30 words that act
as triggers to the discussion - eg happy, tired, crowded,
cold, rich, trip.

Individualiy, or in groups, the students were asked to
write a story based upon the photograph.

Photograph B was then provided to be placed aiongside
A, and the students were asked if they wished to recon-
sider their stories.

Finally, the original article, C,was provided and com-
pared to the students’ efforts.

It is interesting to note, and worth pursuing with the

students:

» how and why the students adapt their stories at each
stage;

« how the same photograph can generate very differ-
ent stories if groups are given different locations in
their word bank - London, New York, Soweto.

| Developing skills

Lying by numbers
One of the problems with statistics is expressing themin
terms which we can relate to; another is being able to

question them in order to seek out what they can and
cannot tell us.

The following activity is based on data from Industrial
Links* [DEC], and can be used to raise a debate about
‘facts' - their meaning and their accuracy.

Pairs of students are given a different incomplete work-
sheet. For example, student A has the Birmingham
graph completed and incomplete U.K. graph and tables,
whilst student B has a completed U.K. graph and incom-
plete Birmingham graph and tables. [See page 69].

Their first task is to complete both tables and their
incomplete graph. To do this, student A interprets the
Birmingham graph for her/himself and partner, B inter-
prets the U.K. graph.

The students then study ‘Do statistics lie?’ [see page 68]
and calculate total reduction for each year. Using the
total reduction figures to help, the students then redraw
the U.K. bar graph.

Teaching about
employment
and the

wider world
e

\’ o Development Education Centre

"2. Pupils should be taught to:

« select relevant information from resources, for example maps, diagrams and statistical tables;"

Programme of Study Key Stage 3 (Geography National Curriculum, Page 41)
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Do the statistics lie?

1981 : ; _ S
July-October 1981. Seasonally adjusted figures for these
months reduced by 20,000 to compensate for effect of
emergency procedures to deal with DHSS strikes. Effect:
minus 20,000

benefit for over a year given option of higher payment as
long as they do not register for work. Effect: minus 30,000
by May 1982,

October 1982. Change in definition and compilation of
monthly unemployment figures from a clerical count of
people registered for work at Job-Centres and carcers
offices to a computer count covering only benefit
claimants. Effect: minus 180,000 adults and minus
26,000 school-leavers.

Apnl 1983. Men aged 60 and over and not entitled 1o
benefit no longer required to sign on at benefit offices to
get Nl credits. Effect: minus 107,400 by June 1983.

June 1983. All men aged 60 and over allowed long-term
supplementary benefit as soon as they come on to supple-
mentary benefit. Effect: minus 54,400 by August 1983.

June 1983. Because school leavers cannot claim benefit
until September, about 150,000 are missed from the June
to August figures.

Guardian 15 .3.89 Information from the Unemployment Unit.

' Féﬁfuary 1981. First published estimate of register effect

1988

of special employment and training measures. The cover-
age has been increased from 250,000 participants at the
start of 1979 to 668,000 by January 1986. Effect: minus
495,000 by January 1986.

October 1984. Community programme restricted to un-
employed benefit claimants. Effect: minus 29,000 by
January 1986.

March 1986. Introduction of a two-week delay in publish-
ing the monthly count to “improve accuracy”. Effect:
minus 50,000,

Apnl 1988. Voluntary unemployment deduction to Un-
employment Benefit extended to 26 weeks. Effect: minus
12,000.

June 1986 onwards, Restart interviews combined with
tighter available-for-work test. Both further tightened in
1988. Effect: minus 200,000 to 300,000 in 1988.

September 1988. Section 4 of 1988 Social Security Act
denies benefit to all 16 and 17-year-olds which remove
them from the count. Effect: minus 90,000 to 120,000.

October 1986. Abolition of right to partial unemployment
benefit for people with low National Insurance
contributions. Effect: minus 24,000 after one year; minus
30,000 after two.

October 1988. Section 7 of Actlowers age limit for abate-
ment of unemployment benefit to occupational pensioners
from 60 to 55. Effect: minus 30,000.

Total reduction in official unemployment figures

20,000

1981 = 1984 = 1987 =
1962 = 1985 = 1988 =
1983 = 1986 = 1989 =

/v
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ENQUIRING ABOUT
PLACES

Place is central to geography, and it is through the study of issues in places
that students can practice the skills and acquire the knowledge we believe to
be important. Issues are the building blocks in a development education
approach to geography. In this section we consider the link between the use
of issues in the classroom and an enquiry approach, offering two case
studies in support, and then address the question ‘Which places?’.

Real world issues are not simple and in attempting to present them to students in an
accessible form, we are in danger of over-simplifying the situation. However, itis important
that we ensure our students see the variety of viewpoints where they exist and that they
question information placed before them.

Anissue based approach is challenging to both teacher and student, and will enable them
both to continue to develop their skills.

What is an issue?

There are issues involved in most things we teach
about in geography, but quite often we approach a
topic from one viewpoint only: for example, we may
deal with international aid solely from the view of the
donor.

However, if students are to gain any understanding
of the realworld, they need to recognise that different
people hold different opinions, and to do this stu-
dents need to develop their skills in questioning,
analysing and evaluating.

To stimulate thinking about the nature of issues and
their role in the classroom, it is worth taking an
everyday item and brainstorming ‘What questions
we'd like answered about.....".

This provides a possible way forward and allows stu-
dents to contribute to the agenda of future activities.

The study of anissue inthe home/school area canbe
of use to the students when they approach a case
study in a different locality. Similarly, the opportunity
to reflect on an issue that is at a distance may well
give the students additional insights when they return
‘closer to home'.

Onthe following pages are two case studies. The first
-1s Sky the limit? - allows the students to address an
issue in their locality, before moving to a global scale.
The second - Vale Do Juari - encourages studentsto
explore aland conflictin Brazil before looking for links
to events in their own locality.




Case study: Is Sky the limit?

“An enquiry approach should be adopted for classroom activities, and work outside the
classroom should be supported by the use of secondary sources.”

The Geography National Curriculum Working Group’s
Final Report can be referred to in aitempting to decide
what an enquiry approach may involve.

“6.9 Among the important elements of enquiry are:
a] recognising an issue or focus for enquiry;

b] formulating appropriate questions - which give direc-
tion to enquiry;

c] collecting relevant information;
d] interpreting and analysing information;

e] drawing conclusions, offering explanations and if
appropriate, proposing actions;

f] presenting findings and conclusions;
g] evaluating enquiry; and

h] considering the implications of findings and conclu-
sions for personal assumptions, understandings, at-
titudes and values.”

Geography for ages 5 to 16, page 47.

From Where we live

Geography National Curriculum PoS KS3

There is a strong argument that during each Key Stage,
astudent should be able to carry out an investigation that
involves her/him in the complete enquiry process. This
would ensure that the student would experience every
facet of the process, and would be encouraged to view
the process as a complete entity and not as a series of
disparate activities.

Pages73-75 illustrate the potential of television satellite
dishes as an enquiry issue: an issue concerning loca-
tional decisions, visual environment, use of resources
and quality of life. What is more, it is an issue that many
of our students canimmediately identify with, and proba-
bly hold an opinion about that they are willing, and eager,
to express.

Enquiry in the street

TV dish
eviction

threat

A MIDLAND pen-
sioner has received g
notice to quit his
council flat after re-
fusing to remove a
satellite  television
dish.

Frank Blackwell, of
Ragley House,
Batchley, Redditch,
wes sent the notice
from the local neigh-
bourhood office a few
days after refusing
to remove the dish
from the wall of his
flat.

He said his sons
had clubbed together
to buy him the re-
ceiver,

Mr Blackwell, aged
76, alleged he had
been threatened by
council staff over the
aish and was not go-
ing to remove it as a
matter of principle.

“These dishes are
allowed on other

By MITCHELL
CLEWS

council flats in the
town," he claimed.

The eviction notice,
which said court pro-
ceedings would not
begin before Decem-
ber 30, said that the
receiver was  in-
stalled in contraven-
tion of his tenancy of
the flat, which was in
a three-storey block.

Gonversations

A council spokes-
woman said council
staff had two conver-
sations with Mr
Blackwell about the
dish.

She said he knew
“very well” that the
installation was
against the cendi-
tions of his tenancy.

Satellite
dish blitz

Government announced
measures to curb un-

sightly

appearance of

satellite dishes.

Planning authorities to
be given wider powers to
reduce ugliness of poorly-
sited dishes.

Enquiring about places

PLANNERS
MOVE TO
GLEAN UP
TV DISHES

By DAVID BELL

BIRMINGHAM planners acted today to stem the
unrestricted spread of TV satellite dishes which are
disfiguring streets throughout the city.

They want powers to ban the dishes being attached to the
front of buildings.

“Satellite alleys are springing up all over the city and there

is a need for urgent action,” said committee chairman Coun
Frank McLoughli

‘Television is destroying the art of conservation'




Is Sky the limit?

Students to consider their own attitudes and
behaviour in relation to television.

Home survey regarding family/individual viewing
habits - times, programmes, stations, perceived
needs, motives.

Students read newspaper articles and consider:

i] What are the different opinions expressed in the
articles? Who argues what?

il Why do the different individuals/groups take the
position they do? What's in it for them?

iii] What do students themselves feel and why?

This activity can take many forms, eg:

a] Annotating the article using different colours for
different interest groups.

b] Role-playing a local residents meeting.

c] Letter writing to a newspaper expressing
student’s attitudes.

NB. Any/all of these activities would be of equal
value, perhaps greater, if undertaken after the stu-
dents had carried out their local investigations.

Students carry out fieldwork investigation of satellite
dishes in their home/school area.

Title - What effect are satellite dishes having on the
area of .......ccovvveennnnn... , and how do the locals feel
about them?

Prompt sheets would be provided depending on
ability of students.

a] A survey of those dwellings that have satellite
dishes - data to be collected and presented in
report form - link dishes to types of dwelling, areas
around school/home, etc. Quality of environment
survey to determine influence of dishes.

b] Questionnaire re public opinion about satellite
dishes, viewing habits, etc.

Students to make recommendations to local authori-
ties regarding policy on satellite dishes. This couldbe
presented as a display in a public area [local library,
building society windows or entrance to school].

a] Outline differing opinions.

b] Offersuggestions asto possible courses of action
for local authorities.

¢] Make recommendations in form of a local action
plan.

d] Assess public response to proposal[s].

The conflict between personal and public interest lies at
the heart of this issue. Students were asked to focus on
the desire of some members of society to improve their
quality of life, in the form of access to satellite television,
at the expense, some would argue, of visual pollution.

This investigation enabled students to consider the
range of views the issue generated, and the values
behind these views. Further, it heightened their aware-
ness of the mechanisms for achieving a compromise in
such-a situation.

Having gained an insight into an issue in their own
locality, it is possible for the student to build on this
experience, and look at an issue elsewhere in the
world and one with an overt global dimension.

The means to improve the standard of living for the many
people of the 'third world' may be to exploit the vast
natural resources that exist, for example, in the rain-
forest areas of South America.

Most schools are fairly well resourced to deliver a unit of
work onthe causes of deforestation inthese regions and
its affects on indigenous peoples.

However, it may be helpful to apply the analysis used
opposite. The desire on the part of a South American
government to exploit its forests could be seen as the
‘personal interest’ factor - ‘We need to do this to provide
land for our people/to raise money to pay interest on our
debts/to allow our industries to expand/to provide our
people with a similar standard of living to that enjoyed in
the North',

The North, however, adopts the ‘public interest’ stance
- ‘Consider the effects of deforestation on the ozone
layer/global warming/unique environments and wildlife/
our responsibility to future generations’.

The same questions that students can ask about
satellite dishes in their own locality may provide
them with starting points to approach a more vital
issue.

v/

CAUSE OF CONFLICT

Personal Public

Enquiring about places

RESOLUTION OF
CONFLICT
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Case study: Land conflict in Brazil

As is the case with all good resources, this study of land
conflicts in West Brazil is adaptable for a variety of age
groups. It is presented here for use with KS3 students,
offering them, and the teacher, the opportunity to en-
gage ina number of activities to furthertheir understand-
ing of an issue.

The issue will provide the students with valuable insights
which can be applied to studies in their own locality.

Activity 1:

As an introduction it is useful to do some work using
maps and statistics to highlight the global distribution of
food and population patterns.

There could be auseful discussion about the proposition
that "There is not enough food grown in the world to feed
everyone". [See also Food Matters”].

Activity 2 [see pages 77 & 78]:

This introduced the students to land problems in Brazil,
where to be without land places most people in a
vulnerable position. The activity lends itself to a role
play, where the class can be split into groups after
viewing the video from ITV's Viewpoint '90 series, Killing
the land. However, the exercise can still provide a
valuable activity without the video.

Suggested agenda
«  view video

+ stages 1-6, withabout 5-10 minutes for discus-
sion between each stage

+ role play with possible groups including
... posseiros
... landowners
... police
.. clergy
. government
ministry

76

Activity 3 [see page 79]:

After debriefing the role play, students’ attention was
focused on the links between conflicts such as Vale Do
Juari and events closer to home.

Resources A, B and C [see page 79] are examples of
available materials that could be used to highlight link-
ages that the students should recognise.

However, resource D illustrates the direct comparison
that may exist in terms of land conflicts between Britain
and Brazil. Using the skills practiced, and the under-
standing and knowledge acquired when considering
Vale Do Juari, students are encouraged to view a land
conflictintheirown locality differently thanif they were to
approach it without the prior experience.

Another useful resource to generate thinking about land
conflicts is Frederick Forsyth’'s short story Used in
Evidence [published in his compilation 'No Comebacks',
Hutchinson, 1982.] And the students enjoy the ending!

e
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L4 Enquiring about places

Land conflict in Brazil: Vale Do Juari

LAND OWNERSHIP STATISTICS

In the world today, there are 100 million farmers with no land to farm, and a further 700
million farmers who are living by subsistence methods.

In Peru 68% of the land is owned by 4% of the people.
In Paraguay fazendas (large farms) of 100,000 hectares or more made up 43% of the land.
In Brazil 1.2% of rural farms constitute 45% of the land, and are over 1,000 hectares in

size. 50% of farms are less than 10 hectares in size, and constitute 2% of agricultural
land. The significance of these figures can be seen when you consider that 70% of rice

and food for the Brazilian is produced by small farmers.

STAGE 1

The Vale Do Juariis a 5,000 hectare farm in the
Centre West of Brazil. It is located in one of the
areas ofmost intense land conflict. It is an area
that the government s trying to encourage people
to move into and farm productively.

Issue

Inthe 1960's the legal title was in dispute. In the
eyes of the law no-one owned the land. Awealthy
businessman from Sao Paulo, some 1,500km
away bought the legaltitle from a judge in Brasilia.
He appointed a manager and intendedto clear the
land.

He never visited the land, but feels it is his own.
In fact there are already 83 families working this
land, who have been farming there for 15 years,
but never had legal ownership.

STAGE 2

The landowner bribed the courts and police to
force the people off the land. He hired gunmen, a
fight ensued, and a family of three was killed. The
homes of the 83 families were burnt, and their
crops, that were nearly ready for harvest, were
destroyed. The people were dumped, with no
possessions ormoney, inthe nearesttown, 50km
away from the farm. There was no way for them
to fight for justice, since the judges and police are
allonthe side of the landowner. The people went
to see their priest as their only hope of gaining
justice. The priesttook up their case and employs
a lawyer, who found that the landowner’s title
document is in fact false.

You are the owner, you have friends who
are judges and police officials. You are
unhappy about these people being on
your land.

What do you decide to do?

You are the priest, you have several
decisions to make

1.How do you fight the case, through the
courts, or through putting pressure on the
government in Brasilia (the federal capi-
tal)?

2.What do you advise the people to do,
stay in the town where there is no money
or food, or go back to their land, where
there is danger?
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STAGE 3

Infactthe church andtheir lawyertook the case to
the federal capital, Brasilia, and put pressure on
the Minister for Agriculture and the President. At
one stage they sat outside the ministry for 24
hours to gain publicity. The church won the case
forthe people. The government promised to take
the land from the landowner and give it to the
workers, so that they would have 20 hectares
each to farm and make a profit from. The govern-
mentwere to pay compensationto the landowner.

STAGE 5

In fact some of the workers went by night to the
farm and tried to stop the owner from taking the
timber. Violence ensued, and one of the workers
killed one of the owner’'s gunmen. This caused a
lot of trouble. The owner and his gunmen threat-
ened the priest with death for his involvement with
the workers and the priest had to go into hiding for
over two months.

You are one ofthe workers. What do you
now decide to do? Will you stay in the
town, or return to the land to work?

You are one of the workers who has now
been away from your land for ten months.
You have no income and a family to
support. It is coming up to the rainy
season when crops should be planted.

What are your options?

—STAGE 4

Most of the families went back on to the land and
started to clear areas for manioc, rice, beans etc.
They had just established theirhomes and started
to gain produce from the land, when once again
the farmer sent in the police and gunmen to clear
the land. The owner had only been paid half his
compensation from the government, he felt that
he stillhad a rightto the land. The people’s homes
were againburnt, andtheir crops destroyed. They
weretakenagaintothetownandleftinthe streets.
This time many took refuge in the church. The
owner's manager started to clear the land of its
timber to sell, timber which they felt belonged to
them.

STAGE 6

Just before the wet season eight men had gone
back onto the land. They had gone back on their
own, fearing that it would be too dangerous for
their families. They had gone back to try to start
planting the crops. They were afraid that other
workers may come and take their land, they were
also afraid that the owner may start to take the
timber again. Their wives were petrified for their
safety. The bishop thought they were silly to go
back, with the owner obviously not afraid of killing
people to secure hisland, and at this stage, he had
still only been paid half his compensation.

As one of the workers, what will you now
do? Are you going to give up and leave
the area? How could you stop the owner
taking wood? What future could you hope
for for your children” :

‘What do you feel may happen to these

men and their families? Did they have
any choice?

Did they at any time have freedom of
choice, or the opportunity for justice?
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‘;Z and his w:rc Dora . . . distressed at having to leave their home

Resource C

FAMILY FORCED ;,T0 QUIT HOUSE.AFTER 30 YEa

Anguish of couple
,Jjn,ﬂ_home wrangle

by NIGEL HASTILOW

A heartbroken Birmingham
couple today left the house where
they have lived for 30 years as
bailiffs meved in to evict them.
Mr. Alf Smith, aged 68, and his wife,
Dora, aged 58, agreed to leave as High
Court bailiffs threatencd to force them
from their home.

Mr. Smith whose wife Business }'1";; ﬁz:;:ggd b%{ew}r]é“ COntrdCt J
Dora wept in a neigh-  Mr. Smith claims he. .4 for another lwo “We are going toHia
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Development - a common issue

Development [at a variety of scales] is a common issue
which affects all students.

The Geography National Curriculum recognises the
need for Key Stage 3 students to examine the nature of
development:

« ‘Pupils......should be taught to:
evaluate the extent to which the country displays
the characteristics of development.’

‘Pupils......should be taught to:
- compare differences in economic development
and welfare in different parts of the world.”

However, does the National Curriculum recognise that
developmentis anissue? Students must be encouraged
to consider development not merely in economic terms.

Cecil Rajendra’s poem raises the dilemma that our
students increasingly appreciate. The cartoon below
lends itself to a classroom activity designed to generate
discussion.

Sy

.,, —

L CARIBBEAN

"They're incredible people! Why do they leave all this
for a back street in Brixion?"

From Caribbean Fisherman
R Walford, Cambridge Pub. Services

Canto of progress

Vibrations of pile-drivers.......
the land shudders from
“developing” to “developed”
everywhere tower-blocks

and condominiums mushroom
to eclipse a lowering sky.
High-rise hotels - more :
forbidding that the ramparts
of any colonial fortress -

wall us from our beaches.

i watch marauding bull-
dozers scalp the distant hills.

On radio and television self-
congratulatory announcements
sandwich the advertisements
we reward the rich

decorate the decorated

swop last year's Merc

for this year's Benz

study the Stock Exchange
check our pocket calculators
applaud the rising G.N.P.
now , isn’'t our country swell?

Grass and trees and flowers

are in short supply, but

never mind, Ministers assure

us all will be well

in the next Five Year Plan.

In my garden, i notice

the disappearance of butterflies

soon i will have to explain

to my son that a “caterpillar”

is not another genus of tractor!
Cecil Rajendra

Source: Tourism Resources Pack, [Bath DEC]

Enquiring about places

Comparing development and welfare

There is a wealth of data available for teachers when
dealing with development, and often confusing issues
can be considerably simplified by using one of the com-
puter software programmes available.

One such package is the GRASS* Population Database
which contains information relating to over 60 countries
in the following fields:

Populatiori total Continent

Life expectancy GNP per head
Population: doubling time Population growth
Changing birth rate Birth rate
Changing death date Death rate
Infant mortality Contraception
Population per doctor Food production
Secondary education Family planning
Urban population

The programme allows the student to interrogate the
data via three routes:

1] viewing the fields for each country individually;

2] searching the data by establishing parameters such
as equal to, greater than, less than;

3] presenting the data in graphical form - histogram,
scattergraph, cumulative frequency graph.

It must be recognised that in the first instance there may
be disadvantages particularly for those [staff or student!]
who are not confident in handling the database. How-
ever, its use can provide a valuable input, as illustrated
below, to both the students’ geographical and IT educa-
tion.

Activity 1

Working in groups of 3/4 the students were asked to
supply as many endings as possible to the statement
"A developed country is........... ", and then from their
suggestions, select two that they agreed with and
would share with the rest of the class.

The responses were dominated by food.
eg ".... where everyone has enough to eat."

Activity 4
Each group selected 9 countries, (they were in-
structed to 'choose a range'), and then interrogated
the database to arrive at some conclusion as to
development in their group of countries.

The criteria for the range of countries was left to the
Students - some selected at random, one group used
an atlas to select African states, whilst one group
chose using the initials of their names!

Activity 2
"Can you measure how developed a country is?"
Small group/whole class discussion.

Here the discussion broadened into such areas as
personalwealth, public services, (quality and number
available) and the general quality of life.

Activity 5
The students were told at the beginning of Activity 4
what was to follow. Each group had to display their
findings on the classroom wall.

Their findings were somewhat varied, but there is no
doubtthat they learned a lot about themselves as well
as something about development.

Activity 3
Each group (of 3/4) was allocated 4 fields and

a) matched field to definition

b) considered links between fields and development

Activity 6
A selection of cartoons with a development theme
was viewed (similar to those on page 83), and the
students had to complete the statement
"Development means.......... 4

e making sure everyone has enough to eat.”
TR things get better not worse."

(TI— a safe future.”

Y a fair share for all.”
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Cartoons - a means to explore development

Cartoons are an adaptable resource that have value in
their ability to raise questions about issues - including
development.

We find that they are particularly useful either in an
introductory activity where the students beginto explore
their own ideas about development, or as a conclusion,
offering the opportunity for the students to take stock of
their ideas at the end of a unit of work.

As with any resource, cartoons can be used in a variety
of ways in the classroom, and a fuller discussion of their
use, together with a collection of ‘usable’ cartoons, can
be found in Thin Black Lines”, [DEC].

QOriginally this cartoon had Luxembourg, Bruxelles and
Strasbourg on the signposts. It has potential for any in-
service session!

Using cartoons

What'’s in atheme? - working in pairs, students look Reading - another small group activity in which
at 10 cartoons and group them according to themes students concentrate on one cartoon and ask:

or topics. The students then share their ideas with - what is the cartoon saying?

Gigr pers: - who are the characters?

Headlining - working in pairs, students are asked to - how would other interested parties react?
develop a headline and/or short article onthe basis of

one cartoon. Matching

- cartoons to captions;

- writing captions.

Cartoons help students to observe, analyse
and evaluate information, consider their own
and other’s views and recognise the value of
different interpretations.

Warning

“If you see education in general, or development in
particular, as a process of endorsing certain ‘acceptable’
ideas or viewpoints and rejecting others, rather than as
ameansof exploring, discussing and debating ideas and
opinions as a means of encouraging people to make up
their own minds, then don't use cartoons. It is unlikely
that they will provide enough opportunity for control!”

Thin Black Lines, [DEC].

Hefe, Sefior Carter, fs the statue of Simén
Boli var, who liberated Latin America Sfrom
Joreign domination!’

“Now, here are the news headlines again,
with subtitles for viewers who are unable
to believe their cars.™

Enquiring about places
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Of course we have progressed

a great deal, first they were

coming by bullock <art , then

by jeep — and now this!
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Which places?

It could be argued that the National Curriculum limits the
places our students will study. However, if the National
Curriculum is viewed as students’ minimum entitlement,
the teacher has the responsibility for deciding not only
how those places are to be studied, but also how the
students’ studies should be extended.

The National Curriculum has considerable scope for the
individual teacher, and teachers will need to exploit that
elbow room if our students are to experience a relevant
and challenging course which develops a global
perspective.

A global perspective implies far more than simply an
appreciation of one’s position in the world. It involves a
multicultural vision of what is of value, and an under-
standing of process that is not rooted in an ethnocentric
one-way view of the world.

Comments below are the results of a card game, [see
page 4], when a group of teachers explored the state-

"

ment "A theme with a global perspective should.....".

« avoid an approach which centres on one

» use wider experiences as a natural part of
learning - not a contrived after thought;

*+ extend the students' awareness by
building on their experiences;

+ focus on similarity of experience and need;

« involve enquiry based learning approaches;

culture; \

- foster questioning attitudes;

« include experiences from other places if
they seem relevant;

= involve exploring issues by

A theme with a global perspective should:

___— Isthis possible? If so, how?

How can we build this into the planning process?

—————__ Howcanfind out what their experiences are? The

/ experiences of all or just the experience of some?

With a content-dominated National Curriculum?

But what if | don't know the answer?
Or the question?

Available resources?

o e Use of role play?

examining different points of view. _\\\Sfmmaﬁons?
How else?

Such a list could form the basis of a checklist for planning
by turning the statements into a series of questions.

Enquiring about places

Starting Local

The National Curriculum stresses the need to build a
child's geographical education on a knowledge and
understanding of the local area and the home region.
There are advantages to Starting Local when one con- On ~
siders how to organise the curriculum.

alds o Wimpy Hhan ooy Wowld G

Many of the concerns relatingto developmentissues are
very complex and it is not easy to present these to KS3
students in a way that avoids confusion. Starting Local
has the advantage of students having some knowledge
of a local issue. Further, it allows the students to
practice, in a familiar situation, those skills required to
understand complex issues wherever they are based.
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On this page is an example from a unit of work, the B wlifte Sdi TS @ R TR ke

Its of whichiillustrate Starting Local. Year 7 stud Mecdenald's o Wimpy . Wt s your apiwion?
results of which illustrate Starting Local. Year 7 students ) Bl neehs e Waek dochind ank tha. public ages with
carried out a study of a local shopping centre, its facili- g, 5 sbnhogil S oy dng o e D youd agrea
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it. The students prepared an improvement plan based AN op pest duep in Baanwed ond Yaost ave bio <t
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from the local planning authority. ke ma

Leks o peopu Wea
There are dangers in adopting a Starting Local ap- Ap wat . Whak do L)%rm\a?
proach. Itis alltoo easy to ignore the global dimension
inthe local area. We must ensure that we do not divorce
the local fromthe global, and that our children appreciate
the global dimension, and its effect, intheir local or home
area.
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Further, itisincorrectto assume that anincrease inscale
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necessarily means an increase in complexity. ). CF aon U 6o

The local issue may well be a complicated one, espe-
cially if one explores the global influences operating. A
consideration of the global links, be they social, eco- e
nomic, political, natural or, as is more likely, a combina-
tion of all four, will ensure that what at first may seem a
‘simple’ local issue is far from that.

Industrial Links* shows how a local issue, the closure of
a factory, cannot fully be explained in isolation from the
wider world.
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"... give an account of a recent or proposed change in the locality." 692/40
" explain the effect of recent changes on the home region." Gg2/6a

“... explain the impact of recent changes in the p!ace studied...” Gg4/4b =

and should encourage active learning, perhaps in the form of fneld work

are three of the ATs which require the students to study issues in their Iocal area, !
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What do we mean by ‘local’?

The National Curriculum Programmes of Study refers
not onlytothe local area, but aiso to localities outside the
UK. It is important how these case studies are under-
taken. Strategies employed in looking at a case study in
the student’s home/school area, are equally valid when
applied to a case study outside that area.

Thus, 'local’ should be defined, not in terms of scale
and location, but scale and approach. Questionsthat
are asked on issues in Birmingham, Bradford or Bristol
should be used when considering issues in Brasilia,
Bombay or Buffalo.

The notion of ‘local’ now takes on a transferable nature,
similarin many respects to the notion of a compass rose,
which can be taken and placed on a locality, and used to
enable the student to gain a valuable insight into the
geographical features, processes and relationships
operating at that location.

2 NATURAL 5
WHO
DECIDES? ECONOMIC
[POLITICAL}
2 2
SOCIAL
This will:

+ stress the parallels that exist between people and
geographical issues across the globe,

+ enable students to approach issues in their locality
from perspectives gained by looking at the wider
world.

It is important that we make links between the work we
do about our own locality with that about other localities.
It is necessary to build up skills in understanding com-
plex issues. The foundation for this can be built into the
familiar context of local work and can be applied to case
studies from other countries. In turn we can apply the
lessons we learn from other case studies to our local
situation.

One example is shown on page 87. If two groups of
students are each given one of these conference centre
proposals they may raise some similar questions but
students tend to identify sharper political aspects in the
Addis Ababa case. Those same questions are then
usefully applied to the Birmingham case study and vice
versa.

Linking localities by asking a common set of questions
will give the students an insight into the realities of the
issues, particularly asto how they affect different people.

In discussing the questions relating to one proposal, the
students will further their awareness of what is involved
in the other.

For example, if the local people of Birmingham should
have some say in how EC aid is to be spent in their city,
should the inhabitants of Addis Ababa have anequal say
in the operation of a project in their city?

If, as some Birmingham people believe, "those bureau-
crats in Brussels don't know what we want", do we in
Europe know what the people in the barrios of Mexico
City or the foothills of the Himalayas want?

A local case study in the students’ home area will
give them the opportunity to practice, in a familiar
situation, those skills required to understand
complex issues.

A local case study outside the students' home
area will give them the opportunity to consider an
issue at a distance that may have some applica-
tion in their home area.

Avariationonthis approach involved using the resource
on page 88.

The idea of the compass rose is further developed as a
stimulus sheet on page 93. The questionsused could be
applied to different localities. Alternatively, questions
based on the study of an issue in a particular locality
could be added to the basic rose. This new rose could
then be applied to a similar issue in another locality.

It may be useful to note that the questions in the N.E.
refer to the interface between the natural and the eco-
nomic, those inthe S.E. to the social and economic, and
SO on.

/Y

Enquiring about places

Proposal for a new conference centre.

You have been asked by the EC for your initial reactions and advice on the
questions they should be thinking about in light of a request for funding
to support the development of a major new conference centre.

The EC has been approached with a funding proposal
for£120,000,000 to help with the development of a new
conference centre in Addis Ababa.

“The conference centre will attract both business and
tourism to Ethiopia. It will provide an ideal location for
major conferences and international political events.
The project will create jobs in the building and the
running of the centre, itwill also be a focal point for other
economic development as a result of the demands for
awhoie range of services to meet the needs of visitors”.

Fioar T - ﬁ'

The EC has been approached with a funding proposal
for£120,000,000to help with the development of a new
conference centre in Birmingham.

“The conference centre will attract both business and
tourism to the West Midlands. It will provide an ideal
location for major conferences and international politi-
cal events. The project will create jobs in the building
and the running of the centre, it will also be a focal point
for other economic development as a result of the
demand for awhole range of services to meet the needs
of visitors”.

uestions

~hecklis

money for this project?

Should the EC provide the

Who should pay? The tax payer?
The government? The EC?
The locals? The users?

How will people see the proposal?

Who would be in favour?
Who against? Why?

Private investment?

Is there another project that would be
better ‘value’? And what do you meanby
‘value’ anyway?

Who decides if the project goes ahead? |

Who will use it when it's finished?

Should they have the power to decide?

Who is to control the day-to-day running of the project? |

What will the project do for the people,
the area, the environment?
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Strategies which help students identify elements com- Scales

mon to issues in their locality and further afield, will help .

the students gain an understanding of the world in which Local Regional Global
they live.

However, development issues are complex, and an Natural Stage 1 | Stage 2 Stage 2

understanding often requires a student to exercise a

variety of skills, call upon a depth of knowledge and

appreciate a range of other people’s attitudes. Economic Stage 3
Further, the nature of such issues means that they N
cannot be looked at in isolation from physical and social Political Stage 3

systems. Students will be forced to grapple with eco-

nomic, political, social and environmental factors. We
need to provide them with a scaffold which will support
theirdeveloping understanding, rather than a framework
that will restrict their mental movement.

Stage 1 Start the study in the context of one of the
systems and at one of the scales.

The planning matrix [right] has been used by some of our
group when designing a geography curriculum, in an
attempt to allow the students to explore an issue:

Stage 2 Extendthe study inthe same set of systems to
the other two scales.

Stage 3 Continue the study to the other two systems.
« at a variety of scales;

+ whilst working with a number of systems;

« and appreciating the linkages that exist.

Enquiring about places |

SCALES
Local Regional Global
Stage 1 Stage 2 _ Stage 2 o
WHETE'S It 2oMha Heie How does the water sup- What is the global distribu-
What's its quality? ) ply link to the watgr cycle? tion of water? 2
Natural s Tusat? ’ How are people linked to Where are deficit/surplus
‘ the water cycle? areas?
How do sub-systems af- What/who affects/inter-
fect water supply? [eg feres with global water-
aquifers etc] system?
Stage 3
What does it cost?
What access is there?
Economic How isthe water used and
by whom?
What elements of local
economy influence use of
water?
Stage 3
Who controls supply and
o access?
Political What canpeople do about
the quality of water?

From DEC's Water Pack




L Enquiring about places

Development Compass Rose

Developing Geography L4

N ATURAL

WHO DECIDES?— D E CONOMIC

[POLITICAL]
NATURAL
What are the dominant features
of the local environment?
Will the environment be protected What is the impact|0f economic activity
for future generations? Whiit Sriiiast 16 theve fromi Chisiges on the natural environment?
Is the economic activity sustainable?

in other environments?

w HO DECIDES? E
CONOMIC

What are the economic influences/structures?

What are the local/national political structures?
Who/what influences them?

A"

What economic opportunities are there?

I
In what ways are people organising Are they accessible to all groups?
S OCIAL N

to influence change?

Linking localities

Take each photograph and decide in what ways it could be linked to where you live.

Through these links, what is our impact on the environments shown in the photographs? What influences local social structures?
[economic groups, tradition, culture, political affiliation]

Can you think of other places to which you are linked? Make a list of possible photographs.
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Developing Geography

STUDENTS’ LEARNING
EXPERIENCE

PuLLING IT
TOGETHER

Many factors interact in the classroom, each one influencing what takes
place there and the education of our students. This section will look at some
of these factors, and attempt to consider geography in the context of the
whole curriculum.

This book acknowledges that the classroom teacher and the student should be at the
centre of the curriculum development process. It recognises and attempts to build on their
knowledge, skills and relationships. Any other strategy has little chance of producing a
meaningful and relevant education for our students.

The classroom environment is complex, and so we used the page opposite as a starting
point in discussing the factors which influence classroom based curriculum development.

One of the objectives of this book is to share our discussions about how teachers may
address these issues, and how teachers may develop tools and strategies to undertake
curriculum development in the classroom.

In this section we offer some ideas regarding planning, assessment and cross-curricular
links.

Curriculum development needs to address such issues as:

« what students learn - resources
= why students learn « evaluation and assessment
» how students learn We also need to consider how geography links

with other areas of the curriculum.
» the role of the teacher in students’ learning




Pulling it together

Health - What kind of service?

Planning

"Our school gets more like a circus everyday, and | feel
like one of the best acts. You know, that performer who
spins plates on sticks.

This trircle was used to help plan Heailth - what kind of
service? [see pages 9 to 15] ' ™

How do standards of health vary?

What factoers affect public health?

How can resources be used to improve people’s
quality of life?

What are the issues involved in resources use?
How can local resources/people/initiative be used?
How are localfeelings, needs and wants taken into
account? '

It starts off fairly easy .... one plate on one stick ... and
even two plates, two sticks looks pretty simple. Just
stand in the middie, making sure that neither plate falls.

Analysis of data relating to causes of
death in The Gambia and Britain.
Simulation exercise based on provision
of health facilities in The Gambia.

But astime goes on, the number of plates increases, and
so doesthe action of the performer, until towards the end

the spinner is charging around the ring like a lunatic, just
about saving a plate crashing to the ground.

One day, I'm going to walk away quietly, stick my fingers
in my ears and try not to hear the crash."

The nature of schools at present means that teachers
are required to accommodate all manner of influences.

The ‘trircle’ is a planning tool, making us identify in some
detail what the main elements of a unit of work are to be,
whilst enceuraging us not to lose sight of the complete
package we are offeringto the students. Itis ausefulway
of bringing together all the different things we have to
think about when planning a unit of work.

There are decisions to be made about the content of the
work. The problem maybe more one of selecting than
identifying possible content. We are arguing for an
approachwhichis learner centred and gives importance
to the ideas, perceptions and values of pupils. We
therefore needto consider our aims inthis light. We also
need to design appropriate teaching methods which
complement these aims. Moreover we have to think of
these three dimensions at the same time!

By grounding our discussion of aims interms of respond-
ingto aquestionsuch as:- ‘What do we hope our pupils
will gain from the work on ...” we are able to come up
with ideas which are a closer reflection of practical
classroom work. This gets us away from broad aims
which are a familiar introduction to many curriculum
plans. It is therefore also easier to evaluate aims and
modify plans accordingly. We can then review the
learning activities in order to check that they are appro-
priate.

It is useful to use a basic poster, made up of a circle
divided into three, for brainstorming and then reviewing
yourideas. This helps us to think about all three aspects
and to review them in the light of each other.

This photograph shows teachers on
a DEC inservice course which in-
cluded a study visit to West Africa.
Here they are at the Gambia College
attempting to make links between
their experience [the content], what
their pupils might gain from learning
about The Gambia and what teach-
ing methods would be appropriate.
This formed the basis for further work
during the visit and in their follow up

work in the classroom.

Who makes the decisions and why?
Who wins? Who loses?
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Knowledge of how services are provided
in differing locations.

Awareness of differences in weliare in
different parts of the world.

Awareness of the implications of differing
patterns of resource use.

Appreciation that change/development
often involves a conflict of interests.
Understanding that the provision of health
services has political/social dimensions.

\- S

OK so now we've a well and clean
water...but we've still got a 6 hour walk
{o the clinic. Let’s sort that out next.




Assessing and evaluating

Assessment is an integral part of curriculum develop-
meni and we need 1o consider how we incorporate it into
our teaching.

We also need 1o address the challenge of developing
assessment methods which reflect a development edu-
cation approach to geography..... an approach which
uses issues 1o challenge teacher and student.

Such an approach will:

- involve the student in the process;

- value the student's contribution to the process;

- offer the student the opportunity to set future targets
and reflect on past achievement.

In short, such methods will place the student at the
centre of the process.

Goodbye Trircle...

...Hello Quarcle

"Teaching, leaming, and assessment are inter-related.
Assessment should form a natural part of teaching and
learning activities."

SEAC, A Guide to Teacher Assessment, 1990.

"Within the National Curriculum, Teacher Assessment
should become an integral part of the teaching and
learning process.”

SEAC, A Guide to Teacher Assessment, 1990.

Pulling it together

We make no apology for concentrating in this section on
the relationship between attitudes and values, and as-
sessment; a relationship that will not produce a rank
order of students’ performance, but which neverheless
is a fundamental one.

This is not a simple relationship and involved us in many
hours of debate.

‘ : The nature of empathy
Creative use of
materials

Geographical
knowledge

Group Work

Geographical skills

Analytic deduction

RERRLR

Decision-making
skills

Problem-solving

After considering points such as those above we came
to the conclusion that:

+ Students should be encouraged to consider group
and self-assessment. This assessment of the learn-
ing process and the way a group functions is of value
in itself. It provides the basis of a teacher-student
dialogue, whilst enhancing the self-esteem of the
student.

* Aflitudes and values are important aspects in geo-
graphical education. Students should be challenged
about their own values systems, and made aware of
the influence of the values of others on the patterns
and features they study.

+ Students should not be assessed on their aftitudes
and values, but there may be scope 1o assess their
abilily to appreciate that there will be a range of
opinions on an issue.

The debate within our group took place against the
background of an evolving Geography National Curricu-
lum, and thus our discussions were influenced by those
taking place on a much wider stage. We attempied [on
reflection in error] to produce levels of attainment relat-
ing to attitudes and values based on four components:

« Opinions

+ Other people's opinions
+ Opinions into practice

«  Empathy

We offer, on page 100, our thoughts on the four compo-
nents which are far from mutually exclusive.

We are not suggesting that the students be assessed
against the components, but rather that they may be
used as a planning tool for the teacher; perhaps as a
checklist against which a unit of work may be evaluated.

Onpage 101 we offer a review sheet to be completed by
the students after working through Health - what kind of
service? [pages 9 to 15). It is intended to provide the
students with the opportunily to consider the activities
they have been involved in and to reflect upon them.

Assessment: Not a final word

on this important aspect.

It was a conscious decision to put-our efforts into assessment and values and attitudes. Much work has
already been done in other areas - say the assessment of knowledge or skills - but relatively liftle is available

It may be that we now need to consider how students show ‘achievement’ with regard 1o Opinions, Other
people’s opinions, Opinions into practice and Empathy. What, if any, evidence do they need to show?

We have to think about which activities students need to be engaged in if they are to ‘show achievement'.
Writing prose and poetry? Drama? Oral presentations? Model building? Using photos?

It we are to reflect the importance attitudes and values hold in education then we need to ensure that the
students are given the opportunity to exhibit these capabilities. -
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Opinions
Does the unit of work encourage the studentto
realise that sheshe has an opinion, and allow
some insight into how that opinion developed?

If so, the student will be given the opportunily

state an opinion;

identify factors that affected the opinion;
analyse and give reasons for that opinion;
evaluate opinions different to the student's.

—— Opinions into practice ——

Does the unit of work encourage the studentto
understand how opinicns influence
situations?

If so, the student will be given the opportunity

recognise that different groups have
specific needs and interests;

describe the advantages and disadvan-
tages as seen by the differing parties;
appreciate that individuals and groups can
influence decisions;

evaluate the influence and impact
individuals and/or groups have on the deci-
sion-making process.

—— Other people’s opinions

Does the unit of work encourage the student to
recognise that others may hold different
opinions to hisfher own?

If so, the student should be given the
opportunity to:
« recognise that others may have differing
opinions;
describe the ways in which other's opinions
are different from the siudent's;
recognise that an opinion will generate a
variety of responses;
evaluate how opinions are different from
each other.

Empathy

Does the unit of work encourage the studentto
see events and situations from other
viewpoints?

It so, the student will be given the opportunity

to:

+ realise that a problem or issue cannot be
fully understood unless they can see it from
other people's point of view;
automatically identify paricipants in an
issue and try to judge the issue from their
position as well as their own,
to analyse an issue from a variety of
viewpoints with equal understanding.

encouraged to make a positive input.

completion of a unit of work.

in attempting to place the student at the centre of the process, the student shouid be
Take the above checklist, and rework it into a review sheet for use with a student after the

This would not only provide valuable information for both student and teacher on recent
activities, but would provide the opportunity to set future targets for all involved.

v/ Pulling.it together

~

Health - what kind of service?
A review sheet

Spend some time going through the work you have done on the provision of health services in The Gambia.
Now answer these questions.

Opinions
Which health scheme, A or B, is best for The Gambia? Briefly explain your choice.

Other people’s opinions

Not everyone would agree with your choice. Name one person or group who would not agree with you,
and explain their point of view.

Can you see the opinions of others?
Pick onc of the following groups -
The villagers of Changai. Other government ministers.
Doctors working in Banjul hospital. Representatives from Save the Children.
Would the group you have selected agree with your choice?
Explain your answer. '

Putting opinions into practice

If you were the Minister of Health for The Gambia, which of the following groups would you listen (o
before you chose scheme A or B?

Again, you must cxplain why you would or would not listen to them.

The villagers of Changai.
Doctors working in Banjul hospital,

Other government ministers.
Representatives from Save the Children.
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Cross-curricular linking

If students are to fully perceive, understand and interact
with their environment, they will need te link their expe-
riences in one lesson with those in another. The real
world is not split into bits of geography, bits of science
and so on. What message does this give us for how we
organise our students’ learning?

"The foundation subjects are certainly not a complete

curriculum; they are necessary but not sufficient to

ensure a curriculum which meets the purposes and

covers the elements identified by HMI and others".

From Policy to Practice [4] 3.8

Through a development education approach to geography
students will develop skills in:
+ recognising the validity of other people’s viewpoints; L
+ empathising with people in different situations and of different !
cuitures; n
k
= acquiring information and its critical analysis; i
« recognising the ways individuals relate to the wider world; ;
« recognising the possibilities for future action.
t
o

Cross-curricular skills

Communication

« descriplion/discussion of issues, places,
viewpoints, causes and effects;

+ visual literacy.

Numeracy
» data collection, analysis and presentation;
+ critical analysis of information.

Study skills

» variation of teaching strategies and leaming
styles;

» individual development towards independent
learning. '

Problem soiving

+. consideration of issues/possible solutions
from a variety of viewpoints;

» data handling.

Personal and social
*  group work; .
« recognising different opinions.

L.T. :
« database analysis;
+ desk top publishing.

Equal opportunities / Cultural diversity /
Special needs

Cross-curricular dimensions —

valuing students’ contributions regardiess of
race, gender, culture or ability;

comparing life-styles, roles, job opponrtunities,
variations in quality of life;

challenging stereotypes about- race, gender,
culture and ability;

providing a curriculumthat reflects the pluralistic
nature of Britain’s society;

creating an awareness and respect for different
cultures;

developing students’ confidence to address
new issues, problems and contexts by empha-
sising transferable skills.

102

Cross-curricular themes: a whole school approach ...

Managing and integrating the cross-curricular themesis
hot the responsibility of any single department. This,
plusthe factthat othertasks are likely to be given priority,
means thatthere is a real danger that many students will
miss out on essential aspects of their education.

Such aspects may not appear in any list of Attainment
Targets, and so it is necessary to seek the opportunities
to introduce them into the classroom.

What is needed is an approach which enabies the school
as a community, and the students within it, to relate the
curriculum 1o the real world by making connections with
the people and the places beyond the school gates.

Ourideas and discussions have been greatly influenced by tha
group of Staffordshire teachers led by Roger Carter.

The cross-curricularthemes include a number of
common characteristics such as:

« skills to analyse, evaluate and review
evidence, solve problems, make decisions
and learn from first hand experience;

+ abilities to explore values and beliefs, and
empathise with people;

« values such as respect for evidence and
concern for others;

+ development of personal values and commit-

Common characteristics

‘Through a development education approach to
geography students will develop skills in:

ment and social / moral responsibility. \
= recognising the possibilities for future

+ recognising their own values and the
influences on them;

« recognising the validity of other
people's viewpoints;

empathising with people in different
situations and of different cultures;

acquiring information and its critical
analysis; '

recognising the ways individuals relate
to the wider world; :

action. ’

individual in the community”.

The cross-curricular themes identified by NCC have the following in common:

" ... the ability to foster discussion of questions of values and belief; they add to knowledge and
understanding and they rely on practical activities, decision making, and the inter-relationship of the

Through a development education approach, geography can play a major role in the delivery of
the cross-curricular themes, helping students to link school based learning with the real world.

NCC CG 3, page 6.
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"The potential for delivering cross-curricular elements
will be greatly enhanced it a development education
approachis adopted; the use of issues inthe classroom,
students’ active role inenquiry, and emphasis on values
and attitudes ensures the approach will help address
these ‘essential parts of the curriculum’.”

NCC Curriculum Guidance [CG] 3, page 4.

Environment

The nature of geography is such that its contribu-
tion to Environment Education is often taken for
granted. We do however, need to review that
contribution.

How best can we provide an educalion that is
about, for and in the environment?

How do we:

« ‘provide opporunilies to acquire knowledge,
values, attitudes, commitment . and skills
needed to protect and improve the environ-
ment’:

= ‘encourage pupils to examine and interpret the
environment from a variety of perspectives... ’;

+ ‘arouse pupils’ awareness and curiosity about
the environment and encourage active parlici-
pation in resolving environmental problems’?

NCC CG 7, page 3.

Can such aims best be achieved by encouraging
students to collect aluminium cans or study the
links between British industry and acid rain in
Norway? Or do we need to help the students
explore the role of TNC's, the global economy and
the concept of sustainable development?

Similarly, what is geography’s relationship to the
other cross-curricular themes?

Health

It is perhaps the cross-curricular theme of health
that leaves many of us ‘scratching our heads' as
fo the contribution of geography. -

However, once again, exploring roles within
society and the family, comparing differing health
schemes and the environmental aspects of health
offer students the opportunity 1o take an active
role in health studies in their geography lessons.

Citizenship

CG 8 is disappointing, and not just because of its
failure to recognise the intemational dimension of
citizenship. However, its skills objectives of
communication [arguing a case, detecting bias),
problem-solving [recognising problems and
making choices)] and personal/social[group work
and exercising democratic rights] are areas of po-
tential forthe geography teacher who adopts ade-
velopment education approach.

Further potential can be identified in CG 8's
‘Attitudes’ [eg respect for differing ways of life,
beliefs, opinions and ideas, and an active concern
for human rights].

Whilst recognising Paul Mahon's criticisms of CG
8, [Teaching Geography July 1991], the
discerning teacher can go some way fowards
rectitying its omissions.

Economical and industrial
understanding
By providing the students with an active role in
their geographical education, we can go some
way towards delivering this theme.

CG 4 outlines knowledge [eg the relationships

Careers

Students' perceptions of self, work and roles are
regularly addressed through a development
education approach to geography. Quite often
the controversial nature of such concepts is only
raised by the debates regarding the environ-
mental impact of work-place decisions.

The international nature of industry and the
variation of job opportunities within Britain and
elsewhere, means that geography has a part to
play in the careers education of our students.

Links to other DEC projects

The Development Education Centre has a number of
curriculum projects in co-operation with teachers.
The aim is to introduce a global dimension and a
development perspective across the curriculum.

&
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WEST AFRICA VIDEOS

As part of the process of developing the
ideas in this book, the group made use of
the new BBC West Africa series. In part-
nership with the BBC we have also pro-
duced a pack of students’ stimulus sheets
to support the use of these programmes.

Development priorities - student material
for the BBC West Africa series is available
from DEC.

JUST UNDERSTANDING

A project involving different subject areas
at Key Stage 3 on work relating to eco-
nomic awareness and citizenship. A cen-
tral feature of the project is a study visit to
Taiwan and also industrial placements
both here and in Taiwan. The introductory
materials will be available early in 1993.

VOCATIONAL EDUCATION

A teachers’ group have been working on
case studies for the City and Guilds Di-
ploma in Vocational Education, Founda-
tion level, drawing on awide range of case
study material and resources available at
DEC’s resources shop. A handbook has
been developed to share these ideas and
to put them into the context of changes
within foundation programme structures.

There is a DEC network called Tide [Teachers in de-
velopment education]. Please write to Tide, DEC,
Gillett Centre, 998 Bristol Road, Selly Oak, Birmingham
B23 6LE if you would like further information.

o FAI

o
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CHILDREN AND THE ENVIRONMENT

A project involving groups of teachers [Key
Stages 2 and 3] from Birmingham, Derby-
shire and Sheffield who came together to
develop ideas in response to Curriculum
Guidance 7 on Environmental Education
and the UN Children and the Environment
report. This has led to the publication of a
teachers’ handbook - “It’s our world too!” - ?
a local/ global approach to environmental

education

N\

As part of a link with WWF’s GEEP [Global
environment education project] DEC has
put together a classroom book: Where we
live - exploring local global links.

JOINT HUMANITIES PROJECT

A project bringing together teachers from
Britain and Ireland to develop the humani-
ties curriculum with respect to develop-
ment issues. The project has also ex-
ploreddifferent aspects of international re-
lationships and how we learn about them
by focusing on the relationship between

Britain and Ireland. /@‘
A handbook will be out early in 1993. 0

between economy and society in different
economic systems), skifls [eg distinguishing
between facts and opinions, handling differences
of interest and opinion] and attitudes [eg respect
for evidence, alternative viewpoints and concern
for human rights], all of which occur regularly in
geography lessons.

YR R R R R R

The first stage in planningthe delivery of certain aspects
of the themes through geography is to identify the
potential of the subject, and then those areas already
being addressed by the existing schemes of work.

Cartoon from the
DEC Elephant Times on the
global dimension

If you would like further iInformation about opportunities within the National Curriculum

for being involved in DEC’s work or Information about
the resources published by us please do let us know.




RESOURCES

A geography course will involve the use of many sources and
during discussions, the project group considered a wide range

of teaching materials.

We cannot comment on every resource, but will highlight those
we have used in the classroom and refer to in this book.

Food matters - the question of food in the world [1992,
Trocaire, Curriculum Development Unit, Dublin and
DEC Birmingham]

Designed for use in the classroom with KS3/4 students,
this workbook explore the complex issues involvedinthe
causes of hunger. Uses Ethiopia as a case study.

Economics for change [1983, Leeds DEC]

A series of five books [Sexism, Racism, Class inequal-
ity, Development and power, Decision making: To-
bacco] originating from a project considering the eco-
nomic awareness of young people. Book 5 makes use
of Brazil as a case study of tobacco as a cash/export
crop, and its effects on the economy and people of that
country. Each book offers resources, activities and a
framework for use in the classroom.

Industrial links [1990, DEC Birmingham|]

A handbook for secondary teachers planning work on
the changing industrial base of the local area, and onthe
international dimensions of these change.s A valuable
resources for EIU and other cross-curricular initiatives,
activities are suggested to develop an increasing aware-
ness of global industrial linkages.

Thin black lines [1988, DEC Birmingham]

A collection of political cartoons providing tremendous
potential for use in the classroom with all secondary
school students. The selection is grouped into themes
- development, hunger/aid, arms, human rights and
stereotypes - and supported with suggested activities.

“It’s our world too!” a local-global approach to environ-
mental education '

[1992, DEC Birmingham and South Yorks DEC]
Ateachers’ handbook for KS2 and 3 offers an approach
to the exploration of environmental issues by consider-
ing the similarities facing people in different localities.
Activities/strategies are given for use in planning and in
the classroom for increasing pupils’ understanding of
local-global links.

Where we live - local global environmental links
[1992, WWF]

Designed for use with KS3 and 4 students, this book
explores global environmental issues including that of
sustainable development, through activities and case
studies. It provides material for use in geography les-
sons and in the wider context of the cross curricular
theme of environmental education.

Resources

Where to draw the line? Studies in political develop-
ment for A level geography

[1990, DEC Birmingham and Longman]

Although designed for use with A level students much of
the resource material on Senegambia and Brazil can be
easily adapted for younger students. In addition to
considering the nature of development, resources deal
with such aspects as human/land rights, the reality of
boundaries and links to Europe.

Whose development? Geographical issues in West
Africa from Thee Gambia and Senegal

[1987, DEC Birmingham]

A students’ workbook providing an alternative approach
tothe study of development and W.Africa. It offers awide
variety of activities and resource materials which enable
students to explore the issues and dilemma faced by the
people in an ‘economically developing locality’.

Views from Brazil {1991, DEC Birmingham / Trocaire]
A set of photocopiable profiles of 6 Brazilians from
various backgrounds including a Ticuna Indian, a favela
dweller, and a plantation owner. Activities are sug-
gested which allow students to put a human dimension
into their considerations of such issues as poverty,
exploitation and deforestation. The pack provides per-
sonal information of individuals enabling students to
develop a fuller appreciation of the meaning of develop-
ment,

Development priorities: student materials for the BBC
W.Africa series [1992, DEC Birmingham ]

A pack of stimulus material and teaching ideas to com-
plement the BBC Education series on W.Africa. The
photocopiable material encourage an active use of the
videos and challenge their understanding of such con-
cepts as primary production, tourism as a means to
growth and the effect of development on individuals and
groups.

GRASS

A data handling package which enables the students to
interrogate a data base. Available from learning Geog-
raphy with Computers, NCET, University of Warwick
Science Park, Coventry, CV4 7EZ.

Sandharvest

A computer based simulation in which the students take
on the roles of various groups living in The Sahel. The
students track the results of their decisions and consider
how and why lifestyles reflect and influence the environ-
ment. They are forcedto considerthe conflicts that occur
as a result of choices made about development. Avail-
able from CWDE, 1 Catton Street, London, WC 1R 4AB.

Health - ITV World Development Series

One of six programmes which concentrates on the
involvement of ‘Rich and poor countries in tackling
issues of development’.

Fighting back [Brazil Network]
For details of publications and support material contact:
Brazil Network, 9 Poland Street London, WV1 3DG.

Tourism: exploring the impact of tourism in developing
countries [1990, Bath DEC]

A resource pack that addresses the issues involved in
tourismin three locations - Bath, the Caribbean and The
Gambia.
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The following photopacks are all supplied
with support materials in the form of back-
ground notes and suggested classroom
activities. The Geography project has also
contributed to the trialling of some of these
materials.

Water - photographs, case studies and activities about
water and development [1990, DEC Birmingham]
Thirty two A5 colour photos of a variety of African
locations. Excellent resource material for generating
discussion about development, water, agriculture or
quality of life. Support material with photocopiable
resources for use with students.

Fala Favela [1991, Trocaire et al]

Twenty four A5 colour photographs of Vila Prudente, a
favelain Sao Paulo, Brazil. Aflexible resource foruse in
studying a number of issues - e.g. gender roles, equality
of opportunity, everyday life, the informal/formal econ-
omy.

New journeys - teaching about other places: learning
from Kenya and Tanzania [1991, DEC Birmingham]
Twenty four A4 colour photographs of E. Africa. A wide
variety of images, and although the support material
concentrates on five themes - perceptions, starting
points, tourism, self-reliance and land use, the selection
of photographs is such that other themes can be easily
identified, eg employment, journeys and settlement.
The pack also contains a wall map of the region.

Doorways [1987, IYSH/Save the Children Fund]
Twenty four A4 colour/black and white. Awell supported
pack, produced in the UN International Year of Shelter
forthe Homeless, it raises important questions concern-
ing the issues involved in homes and the homeless
across the world.

In words and deeds [1991, Trocaire et al]

Fourteen A4 black and white. A selection of street
posters from Ireland which challenge individuals’ opin-
ions on a variety of issues, eg violence, the environment,
justice and poverty.

Images of Africa and Britain [Action Aid]

Twenty four A5 black and white. A selection of contrast-
ing photographs from Africa and Britain that will encour-
age students to consider suchthemes as rural/urban life,
employment, homes and services. The support material
consists almost entirely of photocopiable student stimu-
lus sheets.

RESOUI’ ces

Working now [1989, DEC Birmingham]

Sixteen A4 black and white. Although produced origi-
nally for use in primary schools, members of the project
group have used this pack to explore issues of gender
roles and employment with secondary students.

Doing things [1987, Trentham Books]
Twenty four A5 black and white. As with Working now,

a useful resource for exploring gender and employment
issues.

A tale of two cities [1992, WWF]
Twenty four A4 black andwhite. Focusing oncity life, the
pack contains photos of everyday life in London and
Calcutta. It can be used to increase students’ apprecia-
tion of a wide variety of themes and issues.

City images - priorities for development

[1992, DEC Birmingham]

Twenty four A5 colour. Based on photographs of Bir-
mingham, the pack may be used to stimulate work on
development issues in any locality. It considers how
cities are seen, how they promote themselves and how
development priorities are identified.

Tutu: preparation for debate

[1989, DEC Birmingham ]

Sixteen A4 black and white. A stimulating set of photo-
graphs presenting the differing lifestyles of the racial
groups of S. Africa.




. Developing Geography highlights the ways in which
| development education can contribute to a relevant
and stimulating geography that will also encompass
the requirements of the National Curriculum.

Developing Geography offers:
. a stimulus to your own planning;

- activities which can be applied to meet the
needs of the geography curriculum;

examples of how a development education
approach has been used in the classroom;

a means to explore the potential of the
Geography National Curriculum.

| The ideas in Developing Geography have resulted
= from a DEC curriculum project involving a group of
geography teachers.
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